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3-2-1
Rowan Crow
Summarization in Any Subject: Wormeli, pgs. 39-40
Description:
1. What: This is the 3-2-1 strategy. It is a summarization strategy in which students write three
of “something”, two of “something”, and one of “something.” The “somethings” are
determined by the teacher. It is a versatile and quick strategy that is commonly used as an exit
ticket. You can use it in artistic and oral forms as well as written forms. Typically, 3 is the
easiest to answer and 1 is the most challenging.
2. How: The teacher decides what will be assessed, in other words, what question the 3, 2, and 1
will be. As an example, students could explain 3 things they learned in class, two areas that
confuse them, and one way they might apply their new information to another class or a
question they might have. Have the students fill this out after the instruction has been
administered.
3. Why: This is a summarization technique, and students will comprehend and remember the
information better if they are asked to summarize it. This strategy helps them organize their
knowledge in a clear and concise way. In addition, it is a great way for the teacher to
formatively assess their students, and/or see where their interests in the subject lie.
4. When: Do this strategy after reading. This is a summarization technique, so students have to
be familiar with the material in order to complete this strategy. This is also a way for the
teacher to formatively assess their students on the knowledge they acquired during class.
5. Variations:
a. Across disciplines: You can be as specific or an unspecific as you wish. The example
above could work for any subject, but you can ask more specific questions, such as:
Identify 3 characteristics of Renaissance art (Art); Identify 2 skills one must have to
determine slope and y-intercept from a set of points on a plane (Math); State 1 reason
knowledge of acids and bases in important to citizens in our community (Science);
Write 2 sentences using new vocab terms (English); Explain 1 cause of the American
Revolution in detail (History); List three emotions that the song made you feel (Music)
b. Across presentation forms: The example above in is written form. However, students
can also do the 3-2-1 Strategy in oral or artistic form as well. Have them draw
pictures, do a cartoon strip, make a menu, etc. Let them get create. You can also have
them present what they have learned orally, perhaps in a sketch or quick report.
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Name:
Date:
Period:

3-2-1
List three facts that you learned from today’s lesson:

List two new concepts that either confused you or interested you:

Write one question that you would like answered from today’s lesson:
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Academic Journals and Learning Logs
Cayle Higgins
Source: Vacca (293-306)
What is it?
Academic Journals and Learning Logs are primarily during and after methods of assisting literacy. In both
cases, students are actively applying their own knowledge to demonstrate what and how they have learned.
A key point of both methods is how important it is that students are writing in their own language, using
words and terms that they can easily understand. These are not methods for the students to record the
teacher’s words directly, they should ingest, digest, and reproduce them in their own manner of
understanding so that the instructor can see what is or is not understood, as well as student’s general feeling
or opinions towards the subject matter.
How to use it?
While students are reading, listening, working, etc., they can write about what they are doing in a separate
journal or notebook. Students should be writing more comfortably and reflectively in their personal syntax.
In these journals, students can directly apply their thoughts like a diary, answer a series of questions from the
instructor, draw out their thoughts, or use any other manner of reproduction/representation an instructor
can create. The “informality” of this strategy should be stressed to students to help them fully apply
themselves to the subject matter, and not just regurgitate what they think the teacher wants them to say.
For Double Entry Journals, the instructor should create two questions for students to answer side-by-side,
generally in a What/When and How/Why format.
Why would I use it?
This strategy is valuable to allow students to describe their own thought and understanding processes while
they are going through them. It can give the student a less standardized method of physically putting down
their knowledge to re-use later, and it may give the instructor a more realistic and natural picture of what
information and processing is working with each specific student. By allowing students to apply themselves
personally to their work, the instructor is giving students the means to truly apply their knowledge instead of
asking them to just “learn” it. By applying information to themselves, it helps students create more worth to
the information that they are learning because they take ownership of it.
Variations
Math: Students may write journalistic logs about how or what they have learned. History: Students could
easily respond to questions or fully write journal articles while acting as any real or fictional historical
character that is relevant to the unit. Art: Students can keep reflection journals that function similarly to this
example, or they can keep sketchbooks where they demonstrate ideas from current instruction that they
may come back to for future projects.
Science: Students can answer reflective questions, create descriptive stories, or even personify objects to
describe what occurs during different important processes. Language Arts: Students can write reflections and
responses to books or novels, or assume the role of writing journals for characters in novels. If students were
to see a video interpretation of a novel or play they have read, it could be turned into a double entry journal
that reflects on the two versions simultaneously.
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Name: _____________________________
Date: ______________________________
Class: ______________________________

Listening Journal Log No. ___
What I am listening to: _________________________ Written by: __________________

Draw what the music makes you “see.”

Caption your picture: ____________________________________________________________________

Why did you draw what you did?
_________________________________________________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________

Was this music interesting? Why or why not?
_________________________________________________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________

Learning Questions:
1. __________________________________________________________________________________
2. __________________________________________________________________________________
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Annotating the text
Maggie Williams
Source: Content Area Reading by Vacca 342-343, Reading Reminders by Jim Burke 213-215

What: Annotating the text is a strategy that has your students taking notes on the actual page of text,
or “marking it up” as Burke puts it. Annotating is the behavior of an active reader, which is what we
want all of our students to be. There are different strategies that go with annotating the text, but
overall they all incorporate the students using a set of coded symbols to interact with the reading and
provide themselves with good notes.
How: Before students begin reading, provide them with a key of symbols and what they mean. They
should be easy for students to remember. Encourage students to try and write a few words next to the
symbol or in the margins to help them know why they put the symbol their later on. While students
read they will circle words they do not know the definition of, underline something they think is
important, star a sentence that excited them or made them more interested in the reading, and put a
question mark next to anything that confuses them.
Why: We use this strategy because it is one of the best ways to make students active readers and
engaged. When students know how to annotate texts it improves their reading and academic literacy.
Which is important because students will continue to encounter increasingly difficult texts in all their
classes.
When: This is a strategy that can be used during and after reading a text. Students can use these
annotations while reading a text to identify how they are feeling or comprehending the text, because
they are interacting with it while they read. After the students are done reading they can go back and
look at their notes later on to study or just use as guidance in discussions or assignments they might
do.
Variations: This type of strategy can be used for all content areas when reading any sort of text. Here
are some potential other annotations you might use:
Revealing patterns: Annotations can focus on grammatical patterns, sound patterns, imagery, or
structure of the text.
Underlining meaningful passages: This can be used for a critical thinking discussion. Students
choose passages and then explain why they chose them. This is a good tool for discussion and
beginning to let your students become independent in their reading.
Collaborative annotation: Students annotate the text, then put their name on the top of the sheet and
it is passed around a small group. Each student makes their annotations to the text on their
classmates’ sheet. After the sheets have been passed around to every group member they discuss
similarities and differences in their notes.
“Publishing” annotations: Presenting one’s ideas is a form of authentic publication. You can use an
overhead projector to have a class annotate the text as they all read it together.
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Name_________________________

Period_________

Date_____________

Annotating the Text
Directions: Below are the symbols we decided as a class to use during our reading. Practice using
these symbols in the short story The Case of the Lower Case Letter by Jack Delany.

Lexical

Circle any words you don’t
understand or know the
meaning of.

Put a star next to something
that made you more
interested while reading.
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Eight carats. Underline something
you think is important.

?

Put a question mark next to
anything that confuses you
while reading.

Assessing Credibility of a Website
Ellenelle Gilliam
Text used: Reading Reminders, Jim Burke (pg. 135-136); Illuminating Text, Jim Burke (pg. 18-37)
What is this strategy?
The purpose of this strategy is to help students learn how to evaluate Internet resources by being critical readers
and thinkers.
How to do the strategy?
When researching a specific topic, be critical with your questions even before typing in your browser. Have an idea
of what you are looking for initially, even if you end up changing your mind later. In his book Illuminating Text,
Burke lists a few pre-reading questions1:
1. What information do I seek?
2. What type of information do I need most?
3. What will I use this information for?
4. What are the terms I should use to conduct a successful research?
5. What are my criteria for selecting documents to read or information to use?
As you conduct your research, be constantly thinking about who he intended audience of your source is, where
your source came from, who wrote it, when it was written, how it’s been updated/maintained, etc. Be sure to
remind students to decipher fact from opinion. There are millions of blogs and opinion journals floating around
the Internet, some are reliable and useful (depending on your research) and others have no credibility
whatsoever. Encourage students to use multiple search engines during their research (see additional handout
from Katie). Once they have multiple credible resources, from there your students can narrow the search to a finer
point while still continuing to ask questions.
Why to do the strategy?
As technology becomes more and more incorporated into the classroom, teachers need to be showing their
students how to utilize the resources available to them through the internet while also being cautious of finding
credible websites. Just like accessing information is easy, creating hoax websites is also very easy. While
researching students need to be wary of what exactly gets typed into the search engine. Using Internet resources
also challenges students to read different modes of discourse differently2. Every website has multiple purposes to
it, so students learn how to read, evaluate, and assess what they’re seeing critically at all times.
When to do the strategy?
This strategy can be used as both a before and during reading strategy. Students need to constantly be coming up
with questions to use for their research, so that way when it comes time to sit down at a computer they know
what they’re looking for and hopefully will have resources to find it quickly and efficiently. Forms like the handout
today and in Burke’s book are useful tools to help students begin to understand the evaluation process until these
questions and critical reading skills become a part of their routine.
This strategy can work for any content area. The Internet provides resources for every topic under the sun, and
the questions will generally be the same for the initial part of the guided research. As the research progresses the
questions can become more pointed to specific content areas, but they still need to be critical at all times when
evaluating.
Internet reading is not inherently reflective; it’s hard to think too much about where you are going when you are
driving a hundred miles an hour as many do on the Internet. To be truly effective readers, in any domain, of any
text, we must pull off the road occasionally to evaluate where we are and where we are going so we can not only
appreciate the journey but know how to repeat it in the future3.

1

Burke, Illuminating Text. Pg. 23-24
Ibid.
3
Ibid.
2
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Name: ____________________________

Date: ___________________

Period: ___________

The History of Jazz Music – Internet Site Evaluation Form
During our class period today, please find at least three websites you could potentially use for your presentation on the
history of jazz music. Using the questions and tips below, evaluate each individual website you have found to determine
if it is a credible/reliable source to use for research. Continue to use these questions as you look for sources outside of
class. Remember the ten C’s for research: Content, Credibility, Critical Thinking, Copyright, Comparability, Citations,
Continuity, Censorship, Connectivity, and Context.

Name of Site: __________________________________________________________________
Site Address: ___________________________________________________________________
Has it won any awards? If yes, what was the award/is it important?
1. Yes

2. No

____________________________________________________________

Who is responsible for the content of the site?
1. __________________________________________________

2. Can’t tell

When was this site last updated?
1. ____________________ (date) 2. Can’t tell
When was the information on the site written?
1. ____________________ (date) 2. Can’t tell
Does the information seem current or out of date?
1. Current 2. Out of date

3. Don’t know

Is this site easy to navigate?
1. Yes

2. No

Who is the author of this site?
1. _____________________________________________

2. Can’t tell

Does this site have links to other sites that give you additional information on the topic?
1. Yes

2. No

Can you tell when the information on this site is fact versus opinion?
1. Yes

2. No

Is all of the quoted information clearly identified and properly cited?
1. Yes

2. No

3. Nothing is quoted in this article

Would this help me a lot with my assignment?
1. Yes

2. No

3. Can’t tell
Page
11

Book Clubs and Literature Circles
Sara Naftzger
Mini-Lessons for Literature Circles - by Harvey Daniels & Nancy Steineke

What? - what the strategy is
- The words book clubs and literature circles are interchangeable, and are modeled off of the adult
book club. In the education setting, they refer to small, peer-led discussion groups, made up of
students who have all chosen to read the same article, poem, book, or novel and talk about it
together. Groups are usually made up of three to six students which are decided by the book
students choose to read. Students should also take notes to help lead their discussion and
reading. Furthermore, discussion should come from students, not from the teacher, the teacher
is simply a facilitator.
- A literature circle lesson is made up of three parts - a mini opening lesson, an extended meeting
time in the circles, and a mini post lesson/debriefing session.
How?
- Provide students with journals to write in. These help them organize their thoughts and help aid
discussion and reading.
- Be prepared to switch roles. You should be the teacher during the mini-lessons, but the coach
during group work. You should just be observing and encouraging students at this point.
- Decide what type of mini-lesson to teach. These lessons can focus on social skills needed for
small-group discussion, cognitive strategies needed to understand text, or “literacy lenses” smart
readers can use to help them examine and appreciate their reading.
- Bonus: You can assess students through teacher observations and student self-evaluation.
Why? - why to do the strategy, research that supports
- Scientific strategies show that book clubs lead to higher reading achievement in all different
grade levels. (Students who do lots of independent reading score raise do 10% better on reading
tests)
When? - in terms of B/D/A or specific learning objectives that will be met
- Literature circles are obviously used after reading, because students come together to talk about
a joint book they are reading. However, since students do not sit down and read the whole book
at once, the strategy can technically be used “before” reading to, since students could talk about
what they expect to come up further in their reading.
Variations
- For classes that don’t meet that often it can be hard to find time to allocate for a book club in
class, so you could have an extracurricular book club that meets before or after school, or during
recess or study hall, or just use this strategy for one book during the year.
- If doing this strategy in any other class than English, you just have to tailor the subject of the
books (without taking away complete choice from students)
- For music, you could have a music book club once a week (reflection time), where you have
students read a piece of music to talk about (lyrics and other elements)
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Name:
Date:
Period:
Role Sheets: She Sings…
Directions: Read the following roles and descriptions before beginning the reading assignment.
Then, as you are reading the assigned text, use each one of the roles to take notes about the text.
Passages: Please mark any part story that “sticks out” to you. These passages might be important,
puzzling, curious, etc., just mark anything that grabs your attention.

Reactions/Connections: How did you personally feel or react to this story? Did anything in the story
remind you of a past experience, an old friend, an event you attended? Did it make you think of
another book you have read or something you saw in the news? What connections did you make?

Craft: What stuck out to you about the author’s style of writing? What type of language did he/she
use? What was the point of view? How did he/she structure the story?

Questions: What were you wondering about while reading the story? Was something unclear or did
it confuse you? Is there something left unsaid that you want to know?
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Chunk the Text
Emma Tully
Burke pp. 230-232
What is it?
 Chunk the Text is a before, during, and after reading strategy that helps students read long and
difficult texts more successfully. In this strategy the students follow a series of steps that guide them
in how to break down paragraphs into sentences and sentences into clauses and then clauses into
words. This simplifies the reading process for students and helps them think more critically about the
text.
How should I use it?
 Chunking the text is a strategy that should be modeled for the students possibly by using the Think
Aloud strategy with a projector because it shows students the types of thinking practices that must
be employed in order to understand the text.
o First the teacher should instigate the students’ prior knowledge by talking about the title,
text, and author and how knowledge about these facts will help the students delve into the
text at a deeper level more quickly.
o Then the teacher should model for student how to read the text looking for form not detail.
This entails the students looking for and marking where the punctuation is.
o Next the teacher should model for the student how to divide up the text into meaningful
phrases and clauses so that similar ideas are clustered together.
o Finally the teacher should have the students read the text and discuss if certain phrases
could be shortened and still mean the same thing.
Why should I use it?
 When readers are confronted with long ambiguous text it can be difficult for them to actually
decipher the meaning of the words they are reading. This is why chunking is important because it
trains readers to break down long sentences by their punctuations, clauses, and ideas so that the
main idea of the text becomes clearer. This strategy is also proven to enhance memory recall of the
text because the brain stores smaller amounts of information more easily when combined with
frequent summarizing of the material.
When should I use it?
 This should definitely be a before, during, and after reading strategy because it benefits students’
understanding of the reading in a number of ways. Before reading the text the student should use
the chunking strategy to look at the text as a whole. During the reading process students will be
analyzing the text looking for ways to simplify and reorganize the main ideas so that they can better
understand the text. After reading the text the students will discuss how they broke up the text and
why.
Variations:
Math- Students could chunk story problems, theorems, or equations. History- Students could chunk historical
documents and rewrite them using RAFT. English- Chunking can be used to diagram sentence structure and
also enhance reading comprehension. Science- Chunking can be used to focus students on information in
experiments and general reading. Music- Chunking can be used in general or ensemble settings to enhance
musical comprehension, memory, and further students’ understanding of the layers of detail embedded in
musical works. Art- Students can chunk art by looking for larger ideas in the art.
Page
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NAME________________________

DATE___________________

Directions: First read this text looking for commas and periods. Draw two slashes after each one.
Then reread the text looking for important phrases and clauses that contain partial ideas.
Underline these when you find them. Are there groups of words that you cannot define? Circle
these when you find them. Raise your hand when you are done.

The Peace of Wild Things
BY WENDELL BERRY

When despair for the world grows in me
and I wake in the night at the least sound
in fear of what my life and my children’s lives may be,
I go and lie down where the wood drake
rests in his beauty on the water, and the great heron feeds.
I come into the peace of wild things
who do not tax their lives with forethought
of grief. I come into the presence of still water.
And I feel above me the day-blind stars
waiting with their light. For a time
I rest in the grace of the world, and am free.
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Concept Definition Mapping
Colette Salinas
Source(s): Teaching Reading in Science by Mary Lee Barth,
http://learn.niu.edu/projectreal/VocabInstruction/vocaIndex.html and
http://www.inspiration.com/visual-learning/concept-mapping
What is it?
 This strategy is similar to vocabulary squares in that the focus of the strategy is a main concept, idea or
vocabulary word.
 “Concept definition maps are graphic organizers that help students understand the essential attributes,
qualities, or characteristics of a word’s meaning.” (Barth 50).
 To complete these organizers, a student must describe the concept via definitions, comparisons, examples
and other descriptors that tell what the word is about.
 It can also show relationships between concepts and ideas and their origins. Any variation of the above
attributes can be used to help the students understand the concept.
How should I use it?
 First it is necessary to teach the students about the different parts of your concept map. Then give them a
word or idea to outline while they read a text. You also must model how to use the map when the concept is
not already given, so that they can use this outside of your classroom on that specific day. They should
create a complete ‘definition’ of the concept using these different categories or relationships of the word.
Why would I use it?
 The benefits of this strategy are many. These include: Helping students brainstorm and generate new ideas,
encouraging students to discover new concepts and the propositions that connect them and helping students
integrate new concepts with older concepts.
 When students break down the individual parts of these concepts, they are more likely to understand the
word as a whole. Instead of merely knowing the definition of the word, they will also know context,
examples and other major characteristics.
When would I use it?
 The best time to use this strategy would be whenever new and difficult vocabulary or concepts are
introduced. Students can either have minimal exposure to the idea through reading a text or you could give
them the word before they see it in their reading, and have them use other clues to map the concept.
 When reviewing concepts is necessary, these maps would also be useful for the students to reconsider their
knowledge of the word. This would work well for tests and other types of assessments where big concepts
or vocabulary will be utilized.
 Any time specific parts of a word/idea are necessary to understand the concept as a whole works well for
this strategy because it demonstrates the relation of parts.
Variations:
 History: Have the students map an event such as causes of World War I, so that these ideas can be discussed
and understood on one organizer. They do not need to necessary define what the word is but rather, how it is
important and its different points.
 Science: In biology, you can pick a specific organism such as echinoderm and have the students sort what
category it belongs in. They can then describe its characterizes and then specific examples.
 Math: Use concept definition maps to outline solving equations. In the boxes, students can list examples and
the parts of the equation, along with what each means.
 English: Fil the concept box with parts of speech or other rhetorical devices and have students use a specific
text to list examples and other characteristics.
 Art: The concept being discussed could be a new technique and students can list pieces which demonstrate
the technique. They would also outline what it takes (tools, thought, etc.) to actually complete the task.
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Name: ______________________________________ Date: ______________________ Period: _______
Aspects of Feudalism: Concept Definition Mapping
Directions: For the main idea listed in the circle below, please fill out the organizer as you read about the
concept. When creating a definition, you should consider the other parts of the ‘map’ and how they are related
to each other.

Comparisons/Contrasts

What is it? (Definition in your own words)

Imperialism

What are some examples?
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What is it like? (Characteristics)

Context Clues
Cam Best
Using Context Clues to Determine the Meaningof a Tough Word

What are Context Clues?

How do we use this strategy?

Context Clues are aspects of the text that are used
to understand an unknown word.
Context Clues can be:
Concrete Examples – provided by the author to
illustrate a new concept or term
Repetition – the author’s use of repeating an
unknown word to familiarize the reader it, and its
application in different situations
In Other Sentences – the definition of the word is
provided in the sentence before or after the
appearance of an unknown word
Restated Meaning – the rephrasing of an
unknown word to explain its meaning and
application in different situations
Nonfiction Feature – definitions found in
organizational structures such as captions,
sidebars, diagrams, etc.

As teachers, we need to:
 Model our process of pronouncing new
words by breaking them down into their
prefix, base, and suffix
 Model our process by vocalizing which
context clues we use while we read a
passage of text
 Preteach new words that students will
have difficulty understanding on their
own. Encourage using a dictionary, or
making a concept map
Students can use context clues by:
 Reading the sentence before and after an
unknown word is introduced
 Investigating organizational structures,
such as the captions of photos or the keys
of diagrams

Pronouncing Words through:
--Identifying and removing the prefix & suffix
--Looking at the base of the word, pronouncing it,
and then adding on the prefix and suffix
--Finally, through rereading the entire sentence.

Why do we use this?

When do we use this?
Before Reading:
--To identify possible future trouble words in an
upcoming reading

Context Clues are used to investigate the meaning
of an unknown word.
These clues are used to make an educated guess
as to the definition of the word to better
understanding a reading passages as a whole.

During Reading:
--To work through an unknown word as it is
discovered in the text, so as to better comprehend
the text as a whole
After Reading:
--If there are still questions concerning the
definition of a word, which can be tackled by
consulting a dictionary

Source: Robb, Laura. Reading Strategy Lessons for Science & Social Studies: 15 Research-based Strategy
Lessons That Help Students Read and Learn from Content-area Texts. New York: Scholastic, 2009. Print.
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Use this reading roadmap when you get lost in the text and come across a word you don’t know. Each of the street names is a strategy
you can use the way you use a GPS to help you locate where you are and find your destination. Horizontal strategies help you
understand the meaning of a new word, while vertical strategies help you pronounce a new word.

Where Am I? : Using Context Clues
to Understand Difficult Vocabulary

Discussion Web
Marjie Gerke

What is it?
A Discussion Web is a visual recording of a student’s ideas for a class discussion. Generally, a
question is posed to the students, though a modification may be that students can determine their own
question. Students can assume the role of both sides of an argument and look at a yes or no question
from both sides with justifications for each. Students can then determine a concluding answer that
definitively answers the question posed to them, which they can then justify with specific examples.
When do I use it?
Discussion Webs can be primarily used after reading, as students need to have read a text in order to
provide examples for analyzing it from multiple angles. However, you can use it as a prereading
activity (to see their prior knowledge on a given topic), or during reading (so that students can collect
and organize their ideas while reading).
How do I use it?
Discussion Webs can be used to help students analyze a text from multiple angles and lenses.
Whenever you choose to use it, allow students ample time to answer the question and find multiple
justifications for each side. However, students should also be given the opportunity to share the ideas
they’ve written down, whether that be with a partner in a “Think-Pair-Share” activity or with the
whole class during a discussion.
Why should I use it?
By filling out the Discussion Web on their own, students have ample time to think through a
question. Students can then provide thoughtful and insightful answers to a discussion topic. Students
will also be held accountable for their own thinking (since ideally they will have to share their ideas
with someone) and will be able to provide evidence for their thinking. This activity also promotes
critical thinking from multiple angles, which is a useful skill when developing arguments –
something students will need in real-life.
Modifications:
Math: Students can use a discussion web to develop their answers to proofs, or argue why their way
of answering a problem is correct
Science: This can be used to raise ethical questions that may be interesting to students. Students could
also use this to evaluate scientific research articles.
Art: Students could use this to enhance their personal evaluations of paintings, or to evaluate and
determine which era a particular “mystery piece” fits into.
History: Similar to Science, this can be used to evaluate primary documents and their biases.
However, this could also be used to determine ethical implications of specific historical events.
Sources:
Burton, Kaylee. Teaching Reading in the Content Areas. McRel (1998). 160-162. Print.
Vacca, Richard T. and Jo Anne Vacca. Content Area Reading: Literacy and Learning Across the
Curriculum 10th Ed. Boston: (2011). 211-214. Print.
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Name: _______________________________ Date:________________ Period:_______
“The Lady, or the Tiger?” Discussion Web
Directions: Fill out each side of the discussion web with observations from the story. You may use a
quotation if you wish, but you may also restate the point in your own words. Be sure that you have
accurate evidence from the text! We will be discussing this as a class. Write your conclusion under
the box at the bottom of the page.

Marry Another?

Does the princess
condemn her lover Death/The Tiger?
to marry another, or
to death (the tiger)?

Conclusion:
Page
21

Dense Question Strategy
Chuck Bald
Burke Pages 43-44
What is it?
 The Dense Question Strategy is a structured series of questioning that increase in sophistication,
promoting deep thinking.
 The questions engage the reader on a personal level creating active engagement.
 It ultimately steers into a culminating question that summarizes a section or topic.
When should I use it?
 This is primarily a During activity to engage and steer thinking as they work through the text.
 The Dense Question Strategy Guide could also be an After activity so they can go back to reflect on
the reading.
 IN BOTH INSTANCES, hand out the guide before reading so the students can think about the answers
while they read.
Why should I use it?
 This strategy forces deeper thinking than surface level questions (i.e. what happened and why).
 It causes the reader to:
o Interpret and synthesize main ideas that recur by answering the steered questions
o Pose personally or socially relevant questions about the text.
o Relate new information to prior reading and/or experience by making text-to-text, text-toself, and text-to-world connections
How should I use it?
 Similar to a road map, the sheet is handed out and is use as a reference guide during the reading.
Read the questions before reading!
 Students may vary in opinion as to when they have enough information to answer the question.
 The questions should engage in the following individually, and then in a combination of:
o Text Questions (Information found in the text)
o Reader Questions (personal values and ideas)
o World or Other Literature (Knowledge of history, cultures, or literature)
Variations:
 Have the students develop their own dense question that they can then answer in an essay.
 Use in literature or history to gain multiple perspectives on a topic or character.
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DENSE QUESTION
Strategy Guide

For Symphonie Fantastique
Instructions: Read the following questions before reading the program notes for Hector
Berlioz’s Symphonie Fantastique. Then, while reading, develop a response to the questions
when you think you have enough information.
1. Who is the narrator?
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
2. When does the narrator take the drug? _________________________________
_____________________________________________________________________
_______________________________________________________________
3. Has there ever been any person or thing you have cared so deeply that can make you
feel such a variety of emotions? ____________________________________
_____________________________________________________________________
_____________________________________________________________________
____________________________________________________________
4. Can you think of any other stories where somebody gets excited to see their crush at
a dance or ball? _____________________________________________
_____________________________________________________________________
_______________________________________________________________
5. What characteristics, if any, do you share with the main character? If none, what are
your biggest differences? __________________________________________
_____________________________________________________________________
_____________________________________________________________________
____________________________________________________________
6. Are there any characters, real or fiction that relate to the narrator? How so?
_____________________________________________________________________
_______________________________________________________________
7. What lessons can we learn from the symphony? __________________________
_____________________________________________________________________
_____________________________________________________________________
____________________________________________________________
8. DENSE QUESTION: Do you think by the end of this piece, the idee’ fixe is a good
memory or a bad memory? Use many specific examples from the text. Write your
answer on the back of this sheet.
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Programme of the symphony
A young musician of morbid sensitivity and ardent imagination poisons himself with opium in a moment of
despair caused by frustrated love. The dose of narcotic, while too weak to cause his death, plunges him into a
heavy sleep accompanied by the strangest of visions, in which his experiences, feelings and memories are
translated in his feverish brain into musical thoughts and images. His beloved becomes for him a melody and
like an idée fixe which he meets and hears everywhere.
Part one
Daydreams, passions
He remembers first the uneasiness of spirit, the indefinable passion, the melancholy, the aimless joys he
felt even before seeing his beloved; then the explosive love she suddenly inspired in him, his delirious
anguish, his fits of jealous fury, his returns of tenderness, his religious consolations.
Part two
A ball
He meets again his beloved in a ball during a glittering fête.
Part three
Scene in the countryside
One summer evening in the countryside he hears two shepherds dialoguing with their ‘Ranz des vaches’;
this pastoral duet, the setting, the gentle rustling of the trees in the light wind, some causes for hope that he
has recently conceived, all conspire to restore to his heart an unaccustomed feeling of calm and to give to his
thoughts a happier colouring; but she reappears, he feels a pang of anguish, and painful thoughts disturb
him: what if she betrayed him… One of the shepherds resumes his simple melody, the other one no longer
answers. The sun sets… distant sound of thunder… solitude… silence…
Part four
March to the scaffold
He dreams that he has killed his beloved, that he is condemned to death and led to execution. The
procession advances to the sound of a march that is sometimes sombre and wild, and sometimes brilliant
and solemn, in which a dull sound of heavy footsteps follows without transition the loudest outbursts. At the
end, the idée fixe reappears for a moment like a final thought of love interrupted by the fatal blow.
Part five
Dream of a witches’ sabbath
He sees himself at a witches’ sabbath, in the midst of a hideous gathering of shades, sorcerers and
monsters of every kind who have come together for his funeral. Strange sounds, groans, outbursts of
laughter; distant shouts which seem to be answered by more shouts. The beloved melody appears once
more, but has now lost its noble and shy character; it is now no more than a vulgar dance-tune, trivial and
grotesque: it is she who is coming to the sabbath… Roars of delight at her arrival… She joins the diabolical
orgy… The funeral knell tolls, burlesque parody of the Dies Irae. The dance of the witches. The dance of the
witches combined with the Dies Irae.
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Teaching Elements of a Text
Joe Carroll
Jim Burke’s Reading Reminders Page: A-51

What: Burke presents a list of different elements of a text that students need to be taught in order to
effectively utilize a text whether it be an expository essay, a textbook, or something as simple as a sentence.
The organization of the lists is by text category. This organizes the information that students may need to keep
an eye out for in different types of text in order to have a more complete understanding of the text.
How: Teachers can teach whatever elements are most appropriate at the time to help students better
understand a text. Different classes and texts require the utilization and understanding of different elements of
the text. For example in an English class, elements of a narrative might be an appropriate topic to cover but in
math class components of a textbook would be a more relevant idea.
Why: These elements provide students with the tools necessary to understand and analyze the text.
Furthermore, one can transfer these strategies into a variety of situations that the student will use for the rest of
his/her life.
When: Elements of a text play an important role before, during, and after a reading for some elements so that
the student can successfully read independently. During reading, students may need to keep an eye out for
elements of the text that they need to note such as a thesis. Furthermore, elements of a text can be used after
reading when students reread or try to better understand the text. They might want to look up more information
in the book and would need to utilize an appendix, index, or table of contents.
Variation: There are a few ways to teach elements of a text. A teacher could ask students to write their own
text. As an activity, other students can identify various elements within another student’s written work.
Teachers could also use scavenger hunts to help students learn how to use a particular text.
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Name:
Date:
Period:
Elements of a Text Expository Essay Activity:
Working with members at your table, please label Jim Powell’s expository essay “How FDR’s New
Deal Harmed Millions of Poor People” with the following elements of a text: Body Text, Conclusion,
Introduction, and Thesis. Then describe the intent and ideology of the author below. If you are done
early, try to identify the topics of tomorrow’s class: assumptions, bias, and culture of the author.
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Evaluating Trade Books
Ryan Gruetzmacher
Main source –Vacca 360-368
What the strategy is?
The purpose of this strategy is to evaluate how successful a particular trade book, or fiction book will be in
facilitating learning in your particular classroom.
How to do the strategy?
This can be done in a couple different ways, you could do like I did in my lesson and have the students
evaluate their books, or you could have them chose from a selection of books that you have already
evaluated. A good method of evaluation for these books can be found on page 368 of Vacca it is Table 11.1
Criteria that Vacca suggests are authority, accuracy, appropriateness, literary artistry, and attractiveness.
Why to do the strategy?
The reasoning behind doing this strategy is pretty evident, especially if your textbook scored as low as mine
did on the assessments we did. As teachers we have a chance to bring exciting and engaging material into
the classroom, especially if your textbook is lacking. Not only does the use of trade books provide us with a
more engaging book, but they also tend to go deeper on subjects, i.e. instead of 20 pages devoted to World
War II, or any topic for that matter, the entire book is devoted to the subject. Another benefit that cannot be
ignored is the ability to find trade books at any reading level, meaning that if you have struggling readers you
can find a book that suites their ability, or if you have advance readers the same can be true.
When to use the strategy?
This strategy is primarily a before reading strategy. However, it can be done during reading as well. The
reason that this should be done before reading is pretty obvious, the purpose of the strategy is to tell us how
successful the book will be in helping to teach students. With that in mind it logically follows that you will get
the most out of this strategy if you use it before reading. However like I said before this strategy can still be
useful for during reading. If you are noticing that you are partway through the book and it isn’t being as
successful as you might have hoped than you can always change out the text to one that may work better.
Applications to other content areas
Trade books can be used to supplement any lesson in any subject area, and this is not an exaggeration. A
quick google search will reveal that there a literally hundreds of trade books for any given subject. Some
potential books are:
Math- Flat Land: a Romance of Many Dimensions
Studies- My Name is Henry Bibb: a Story of Slavery and Freedom

Social

Other Sources
Olness, Rebecca. "Trade Books in the Content Classroom." Using Literature to Enhance Content Area Instruction: A Guide for K-5
Teachers. International Reading Association, 2007. Web.
"Research and Results- Classroom Libraries Work." Web. 23 Sept. 2015.
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Name:
Date:
Period:

Evaluating your trade book
1) Is the topic relevant?

2) Is the trade book interesting and attractive?

3) Is the trade book understandable?

4) Does the book use information from multiple sources? Or does it provide locations for further
reading?
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Exclusion Brainstorming
Joseph Strain
Wormeli 89-90
What is it?
● Exclusion Brainstorming is a strategy in which the teacher selects a group of words and
concepts to look at and the students have to identify which of the words belong together
and which words do not belong. In addition to identifying the connected words, students
have to explain and give a rationale for the words the selected and excluded from the
group.
How Should I use it?
● This strategy can be utilized as a review strategy before a test because it allows the
teacher to create a game like scenario for students to review all of the major concepts
and ideas from the class.
● It can be used to teach or reiterate important concepts from the class or text. It allows
the teacher to gage student understanding and explanations. When the students give
their rationale teachers are able to identify any holes or misunderstandings in their
explanations. This allows for teaching moments in the classroom to make sure the whole
class has an understanding.
Why Should I use it?
● In order for readers to prove that they have truly understood a text, or concepts within
the text they have to be able to summarize and explain the text or concept. Being able to
summarize exhibits understanding. This strategy is a great way to prompt students to
summarize ideas and draw connections between ideas and concepts. It requires
students to not only identify connections between different words and concepts, it
requires the students to summarize and explain why those words connect.
When Should I use it?
● This strategy can be utilized before or after reading. Before reading, this strategy
provides a great opportunity to pre-assess students knowledge. It makes students not
only identify words that do not correlate with other words, but the students will have to
explain what they know. Therefore, this makes it a great opportunity for teachers to preassess if the students have knowledge and can make correct connections. It is best
utilized after reading because the strategy requires students to explain their thinking
and rationale for including or excluding words from the group. It shows that the reader
can comprehend and summarize concepts from the reading to prove understanding.
Variations:
● Variations to this topic include the way it is completed in the class. Teachers can use this
strategy as a whole class game, or teachers can use this strategy in a simple worksheet.
Variations also include being able to adapt it to a variety of reading levels. The words selected
can have subtle connections or obvious connections.
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NAME:_____________________________

DATE:_____________________

EXCLUSION BRAINSTORMING
Directions: Below are some groups of words and concepts. Your job is to identify the words in
each group that are related, and which words should be excluded from the group. Circle the
words that are connected, and draw a line through the words that are not connected. Then, give
brief explanations as to why you chose to include and exclude the particular words. In other
words, explain how the words you chose are connected and why the ones you excluded are not
connected.
1. 5 themes of Geography
-Location - Place -Precipitation -Region -Movement - Human Environment Interaction
EXPLANATION:

2. Location:
-Absolute –Relative – Address –Latitude/longitude – resource exploitation.
EXPLANATION:

3. Renewable Energy:
- Wind Turbines -Solar Panels -Coal -Bio Fuels - tidal energy
EXPLANATION:
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Extended Anticipation Guide
Urid Pacillas
Teaching Reading in Science by Mary Lee Barton ASCD 2001
What is the strategy?
A common anticipation guide consists of a set of carefully chosen questions that are to be used as a pre/post
questionnaire for text excerpt. Essentially, they are designed to activate and assess what the prior knowledge of
a student is, as well as to motivate and focus readers by introducing them to the topic. Taken a step further,
extended anticipation guide is a more interactive guide than a regular anticipation guide because it acts as a set
of questions that can help facilitate text comprehension by having interaction take place between students and
the text. It also requires students to paraphrase the text and to justify claims of arguments.
How to use/do the strategy?
An extended anticipation guide is set up according to the following steps:
1. Start by choosing the concepts you want your students to learn.
2. Come up with 4-6 statements that either support or challenge the students’ beliefs and experiences
about the lesson’s topic.
3. Before the reading, have students either individually or as a whole react to each statement, with a
response under the “me” column AND have them prepare to defend their opinions.
4. Have students explain their responses to each statement.
5. Have students read the text to find evidence that supports or challenges each statement (“text”
column).
6. Finally, have a discussion about the learning that took place for students from the reading.
Why should we use the strategy?
We should use this strategy because these guides can help students comprehend and learn the text
better because throughout the guide, they interact with both their peers and the text itself. These kinds of
guides also call on students to defend or justify their claims, a skill that is essential when students are learning
to think like historians, or whenever they are making a claim in and content area. In addition, this strategy
provides students with the framework within which to reflect on their claims, something that is sometimes lost
when students just find whether a response is true or false.
When do we use the strategy?
Before:
- Have students discuss their reactions to the set of statements AND prepare to defend positions.
During:
- Have students record their personal responses, as well as find evidence for their claims
After:
- Have students explain their reasoning for their responses.
- Have a discussion about what students learned through the strategy.
Variations:
English: when introducing students to a genre (ex. Short stories)
Science: work through an article, such as one in regards to mountain formations.
Math: working through a word problem story or puzzle.
Music/Art: when exploring biographies of artists or composers.
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Revised Extended Anticipation Guide: Declaration of Independence
Part 1:
Directions: Before you begin reading the text, read each statement in Part 1. If you think the sentence is true,
check in the “Agree” column. On the other hand, if you think the statement is false, check off in the
“Disagree” column. Make sure you are ready to explain your choices!
Agree

Disagree
1. The colonists blamed the King for their problems.
2. It is always ok to rebel to the government.
3. The colonists referenced to God in this document.
4. The Declaration stated that everyone (men, women, etc.) were equal.

Part 2:
Directions: Now take some time to read the text.
 If the information supports the choice you made in part 1, put a check in the “Yes” column below.
o Then, make sure to paraphrase what the text said under column A.
 If the information doesn’t support your choice in Part 1, check the “No” column.
o Then, paraphrase the information from the text under column B.
YES

NO

COLUMN (A)
Why is my choice correct?

1.

2.

3.

4.
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COLUMN (B)
Why is my choice incorrect?

Group Models and Reader Response Strategies
Patrick Lenz
Vacca Pgs 384-288
What?
Group Models are used so that students can interact with more than just the textbook and can read
“trade books.” The best use is for discussion based activities. The three models that Vecca suggest
are: Whole-Group/Single-Book Models, Small-Group/Multiple-Books Models, and Individual
Inquiry Models. Reader Response is how a student feels after hearing or reading a piece of text. It can
be used as a discussion activity or a written activity.
How?
Group Models are used by teacher based on that particular teacher’s goals and purpose for the
students who are reading a piece of literature. The three models are quite different. W-G/S-B Model
is used by having each and every student reading the same book. S-G/M-B Model is used by having
several small groups of students and each group reading a different book. I.I. Model is used so that
each student can answer a question using a book that they found. Reader Response is best used, as
Vacca explains, as a writing activity so that the students can form their own thoughts. He writes the
activities to use are reflective writing and post-it notes. Reflective writing consists of text-to-self
connections (students can find a personal connections with the text or a character that is read about),
text-to-text connections (which has students finding connections between different texts, movies, or
songs), and text-to-world (having students reflect on a claim a text makes and how it would connect
to a problem or aspect of today’s world). Post-it notes can help students while they read and write
down when they find a connection to themselves, another text, or the world.
Why?
Group Models are used so that students’ experience with a subject is not limited to the textbook, and
it allows them to read trade books or outside supplementary reading. W-G/S-B Models are used so
that all the students have a common reading and can participate in a variety of topics on those books
and even compare it to the textbook. S-G/M-B Models are used so that there can be different books
by each group that are all on a similar theme. Then the class can form new groups and teach each
other the book they had assigned. I.I Models are for the individual students to pursue their own
interests and be able to generate ideas and even answer a question. The students will then hear
multiple points of view. Readers Responses is used so that students can make personal connections
with literature, can gain appreciation for multiple interpretations, and become more critical readers
and attain a higher level of learning, all according to Vacca.
When?
Group Models would be an after reading strategy. Each model would work easier for the students to
have read the material before the activity so that the discussions are much more meaningful and fluid.
Readers Responses would also be an after reading activity so that once they are done reading they can
do either Vacca’s activities, except for reflective writing and post-it notes which would be more
during reading strategies.
Variations
This strategy can work in just about any content area. Vacca explains that the main goal of these
activities to have the students get away from the idea that they can only learn from the textbook.
Bringing in these supplementary readings can help them accept and analyze multiple perspectives.
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World War I; Small-Group/Multiple Source Activity
Name:
Date:
Period:
Directions Please read through this source that I have given to you about World War I. While you
read I would like you to annotate while you read. Please focus on the main points of a source that we
have talked about; who the author is, what was going on when this document created, and what is the
main message. After you have found these, please discuss the answers with your group members and
be ready to share with the class.

The people of the United States are drawn from many nations and
chiefly from the nations now at war. It is natural and inevitable that
some will wish one nation, other another, to succeed in the
momentous struggle.
Such divisions among us would be fatal to our peace of mind and
might seriously stand in the way of our duty as the one great nation
at peace, the one nation ready to play a part of mediator and
counselor of peace.
The United States must be neutral in fact, as well as in name,
during these days that are to try men’s souls. We must be impartial
in thought, as well as action.
Source: President Woodrow Wilson, in a speech before Congress;
August 19th, 1914

Page
34

IEPC
Eric DeMattia
Vacca 184-186, A Grain of Rice by Demi
Brief Description: The IEPC Strategy stands for Imagine, Elaborate, Predict, Confirm. It is a
strategy that gets students thinking about their personal experiences and relating them to their ideas
so they can predict what happens in texts they read.
What: IEPC is a strategy that encourages students to use visual imagery to enhance their
comprehension of a text (Vacca 185-186). In short, students create mental images after hearing a text
synopsis to develop a “structure” prior to reading. These mental images allow students to share what
they think is going to happen and have something to base their predictions off of. After and during
reading, the students them can go back to their predictions and modify or confirm their predictions.
The process then begins again with new images, elaborations, predictions, and confirmations.
How:
1. Find a text passage that is appropriate for developing imagery. Read the introductory passage to
your students.
2. Imagine: Have students close their eyes and Imagine what they think they are going to read. Have
them think about their past feelings, experiences, sights, etc. After they all have images, ask them to
share their images with a partner. (These responses go in the Imagine Column)
3. Elaborate: After sharing, ask students questions that make them think about their predictions. We
are looking for additional details about the scene they imagined. (These responses go in the Elaborate
Column)
4. Predict: Have the students use their images to make predictions about what they are going to read.
(These responses go in the Predict Column)
5. (During and After reading) Encourage students to think about their predictions. Are they confirmed
or did they modify their predictions based on the text? Have them distinguish which predictions were
confirmed or modified. (These responses go in the Confirm/Modify Column)
Why: The idea behind this strategy is to enrich student learning by providing a way for them to
predict and think ahead using personal experiences and feelings. We want them to draw on what they
know to infer what they think may happen.
When: This strategy happens during ALL phases of reading. Before reading, students are imagining
and expanding their images with details to get a sense of what they feel when read a short selection.
Before reading, they then use those images to make predictions about the text. During reading, they
can modify their predictions or confirm that their prediction was true. During reading, they can also
imagine new pictures about the story and elaborate on those. After and During reading, the students
reflect on their confirmed or modified predictions and can see how they fit in the text.
Variations:
Art- Listen to a passage and draw out what the student sees. As the story progresses, develop more of
the picture and see how the student’s picture compares to that of the authors. History- List to a
passage about a battle scene and draw out what they see. Have them imagine living during that time
and then reflect on how it really was. Science- Listen to a description about a plant and they
hypothesize about what will happen to it during an experiment. Continue the IEPC process until a
confirmation has been found.
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Name: ___________________________ Date: __________________

Period: __________

One Grain of Rice Using IEPC
Imagine: Create a
picture in the space
below of what you see
when you hear the
opening of A Grain of
Rice.

Elaborate: Was the
Raja’s plan a good idea?
Do you think there could
have been a better way to
keep the rice safe?

Predict: What do
you think is going
to happen after the
Raja stores the
people’s rice?

Confirm/Modify: Was
your prediction right? If
not, modify it below.

Imagine: Imagine how
the people must feel
right now after we learn
about the Raja’s plan.
Draw a picture below.

Elaborate: What could
happen to the people if
this continues to happen?
Why do you think the
Raja is doing this?

Predict: What do
you think the
people will do after
the Raja stops
giving them rice?

Confirm/Modify: Was
your prediction right? If
not, modify it below.

Imagine: Imagine what
it must look like to
double rice every day,
how would you
describe this to
someone?

Elaborate: Does the rice
add up quickly? Does the
rice take up a lot of
space?

Predict: How
much rice will Rani
get? Is her plan
smart or silly?

Confirm/Modify: Was
your prediction right? If
not, modify it below.
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One Grain of Rice by Demi
Long ago, in India, there lived a Raja, who believed that he was wise and fair, as a Raja should be.
The people in his province were rice farmers. The Raja decreed that everyone must give nearly all of
their rice to him. “I will store the rice safely” the Raja assured the people, “so that in time of famine,
everyone will have rice to eat, and no one will go hungry”. Each year, the Raja’s rice collectors
gathered nearly all of the people’s rice and carried it away to the royal storehouses. For many years,
the rice grew well. The people gave nearly all of their rice to the Raja and the storehouses were
always full. But the people were left with only just enough rice to get by.
Then one year, the rice grew badly, and there was famine and hunger. the people had no rice to give
to the Raja, and they had no rice to eat. The Raja’s ministers implored him “Your Highness, let us
open the storehouses and give the rice to the people as you promised”. “No!” cried the Raja. “How do
I know how long the famine may last”? “I must have rice for myself”. “Promise, or not promise, A
Raja must not go hungry”. Time went on and the people grew more and more hungry. But the Raja
would not give out the rice. One day, the Raja ordered a feast for himself and his Court. As it seemed
to him, a Raja should, now and then, even in a time of famine.
A servant led an elephant from the royal storehouse to the palace, carrying two full baskets of rice. A
village girl named Rani saw that a trickle of rice was falling from one of the baskets. Quickly, she
jumped up and walked beside the elephant, catching the falling rice in her skirt. She was clever and
began to make a plan. At the palace, a guard cried, “Halt, thief! Where are you going with that rice”?
“I am not a thief”, Rani replied. “This rice fell from one of the baskets, and I am returning it now to
the Raja”.
When the Raja heard about Rani’s good deed, he asked his ministers to bring her before him. “I wish
to reward you for returning what belongs to me”, the Raja said to Rani. “Ask me for anything and
you shall have it”. “Your Highness”, said Rani. “I do not deserve any reward at all. But if you wish,
you may give me one grain of rice”. “Only one grain of rice” exclaimed the Raja. “Surely you will
allow me to reward you more plentifully, as a Raja should”.
“Very well”, said Rani. “If it pleases your Highness, you may reward me in this way. Today, give me
a single grain of rice. Then, each day for thirty days, you will give me double the rice you gave me
the day before. Thus, tomorrow you will give me two grains of rice, the next day four grains of rice,
and so on for thirty days”. “This seems still, to be a modest reward”, said the Raja. “But you shall
have it”. And Rani was presented with a single grain of rice.
The next day, Rani was presented with two grains of rice. And the following day, Rani was presented
with four grains of rice. On the ninth day, Rani was presented with two hundred fifty-six grains of
rice. She had received in all, five hundred eleven grains of rice, only enough for a small handful.
“This girl’s honest, but not very clever”, thought the Raja. “She would have gotten more rice keeping
what fell in her skirt”.
On the twelfth day, Rani received two thousand, forty-eight grains of rice, about four handfuls. On
the thirteenth day, she received four thousand, ninety-six grains of rice, enough to fill a bowl. On the
sixteenth day, rani was presented with a bag containing thirty-two thousand, seven hundred sixtyeight grains of rice. Altogether, she had enough rice for two full bags. “This doubling adds up to
more rice than I expected”, thought the Raja. “But surely her reward won’t amount to much more”.
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On the twentieth day, Rani was presented with sixteen more bags filled with rice. On the twenty-first
day, she received one million, forty-eight thousand, five hundred seventy-six grains of rice, enough to
fill a basket. On the twenty-fourth day, Rani was presented with eight million, three hundred eighty
eight thousand, six hundred and eight grains of rice - enough to fill eight baskets, which were carried
to her by eight royal deer. On the twenty-seventh day, thirty-two bulls were needed to deliver sixtyfour baskets of rice. The Raja was deeply troubled. “One grain of rice has grown very great indeed”.
“But I shall fulfill the reward to the end, as a Raja should”.
On the twenty-ninth day, Rani was presented with the contents of two royal storehouses. On the
thirtieth and final day, two hundred and fifty-six elephants crossed the province, carrying the contents
of the last 4 royal storehouses - five hundred thirty-six million, eight hundred seventy thousand, nine
hundred twelve grains of rice. Altogether, Rani had received more than one billion grains of rice.
The Raja had no more rice to give. “And what will you do with this rice”, said the Raja with a sigh,
“now that I have none”. “I shall give it to all the hungry people”, said Rani. “And I shall leave a
basket of rice for you too if you promise from now on to take only as much rice as you need”. “I
promise, said the Raja”. And for the rest of his days, the Raja was truly wise and fair, as a Raja
should be.
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Language Collection
Tyler Padera
“More Tools for Teaching Content Literacy” by: Janet Allen (2008)
What: A language collection is a collection of vocabulary terms from your content area or reading that will
help you comprehend your content and improve your writing. Some language collection strategies prompt
students to write down vocabulary words and then create a memory tool to remember it as well as use it in
other sentence. Other language collection strategies can include just keeping a list of words for you to refer
to. A language collection can be looked at as like a large umbrella with the vocabulary words underneath it.
How: Students will identify specific vocabulary words in their text, chapter, lesson, etc. and will write them
down in their notebooks or on a sheet of paper. The way in which students write down the list of vocabulary
words isn’t the main focus, making sure the words are written down is however. How would you use this
strategy in the classroom? You could ask students to write down and organize vocabulary words from A to Z
as they appear throughout the lesson or reading. You could create a word wall at the front of your classroom
and have students decide when to add vocabulary words to the wall. This strategy can be as simple as having
students create one big list in the back of their notebook to keep track of the vocabulary they are learning.
Why: It is important for students to be using the vocabulary in their content area. It will improve their
understanding of the concept as well as make their writing more precise. In math class it is important for
students to understand the language part of math. It is common for people to struggle with the
computational and language parts of math. Language collections can help solve the language struggles that
students are having, which in result might help them with their computational understandings.
When: There is really no one best time to use this strategy. You can honestly use language collections every
day that you encounter vocabulary. You can keep an active list at the front of the classroom and add to it
each day, or you could have the students do the same in their notebooks. Language collections can be used
at any time during any lesson that involves vocabulary.
Variations:
Art: Students can create lists of paintings that were painted by different artists.
English: Students can write down unfamiliar words while reading piece of text.
Music: Students can list composers and sort them based on their musical era.
Science: Students can write down the vocabulary terms from their chapter reading.
Math: Students can write a formula or equation and list the vocabulary words related to it.
History: Students can list the events that happened from different presidential eras.
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Name:

Date:

Directions: As you read the chapter, write down vocabulary words that are in bold letters or highlighted in
yellow. Write the vocabulary word in the designated box below. In the adjacent box with the numbers 1, 2,
and 3, write words that are related to the vocab word, remind you of the word, or are synonyms of the word.
If you can think of more than three related words then feel free to add them onto your list. The goal is to
generate a list of vocabulary words for you to refer to as well as give you other clue words to help better
understand the vocabulary word itself.
Vocabulary Word

Related Words

1.
2.
3.
1.
2.
3.
1.
2.
3.
1.
2.
3.
1.
2.
3.
1.
2.
3.
1.
2.
3.
1.
2.
3.
1.
2.
3.
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Making Predictions
Rowan Crow
Reading Reminders: Jim Burke, pgs 207-209, 185-198
beyondweather.ehe.osu.edu

Description
-

-

-

-

-

What: This is the Making Predictions strategy. This strategy teaches students to make
predictions while reading/viewing a source so that they may better understand it. We ask the
students to analyze what they have seen, then predict what they think will happen based on
evidence from the reading or video.
How: Teach the students to look for certain cues that will give them an idea of what will
happen next in a text. The teacher can model this behavior, or lead the class through a
discussion in which the teacher periodically stops the reading and asks questions about
making predictions. Some important aspects of information the students should be told to look
for are: word choice, dramatic structure, prior knowledge, and previous experience.
Why: This strategy helps students make connections their prior knowledge and the text they
are reading. This strategy can be used for all kinds of text, and can make students more
comfortable with texts that they are unfamiliar with. In this strategy, students are constantly
focused on the text, always thinking ahead, and then refining those predictions.
When: Teachers should use this strategy during reading. Students use this strategy as a guide
during their reading, activating their prior knowledge and applying it to the text at hand.
Using this strategy during reading ensure that they are always engaged in the text, thinking
critically about it.
Possible Variations:
o Science: The teacher leads the class step by step through an experiment, asking the
students to make predictions all along the way.
o English: Students read a short story to each other in small groups while filling out
worksheet that asks them to record character details and predictions about the plot.
o Burke Activites 185-198: PreP (Class discussion, analyze responses.); DRTA (Skim,
make predictions, Cornell Notes, Read, Analyze); SQ3R (Survey, Question, Read,
Recite); KWL (What you Know, What you Want to know, What you Learned);
CRITICS (Critical Reading That Improves Comprehension Skills: Distinguish
between facts and opinions.)
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Name:________________________
Date:_________________________
Period:________________________
MAKING PREDICTIONS

What is happening?

What do you think
will happen next?

For after reading: Were your predictions correct? Why or why not?
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Why?

Semantic (Cognitive) Mapping
Urid Pacillas
Content Area Reading, Vacca, Chp. 10 pg. 333-334, 11th Edition
What is this strategy?
Semantic mapping (sometimes called cognitive maps) can help students identify key concepts and connect
them in ways that makes them see how ideas fit together.
A semantic map is made up of three basic components:
 Core question/concept that makes up the main focus of the map, the rest of the map branches from
and connects to this central concept
 Strands are the ideas students identify that help them understand the main focus better.
 Supports are the details that help students identify which strand is which.
How to use/do the strategy?
A semantic map begins with the teacher assigning a central focus, such as a term or a question. Then
students will work in groups in order to draw ideas from a text that is provided. Through group and
classroom discussion, students will create maps that help them organize and remember the components that
make up a central focus. Eventually, when students have gone through strategy a couple of times, they can
be asked to identify the central focus of a text which will result with their own interpretation of the main
ideas of the text.
Why should we use this strategy?
We should use Semantic mapping to help students understand and retain the important aspects of
textual information. As an introduction this strategy can provide you with insight to the prior knowledge
students have. This model of a graphic organizer can eventually push students to identify the central focus
themselves, which is a skill they can use when preparing to write a paper or perhaps when they are asked to
identify the main topic or focus of text. Overall, students benefit from this strategy of organization because it
helps them identify main ideas and has them create a visual to show them how the different ideas connect to
each other.
When do we use it?
Before Reading:
 Have students predict what they think some of the ideas are that make up the main focus.
During Reading:
 Provides them students with something to do while discussing, requiring them to listen, write,
and reflect on the ideas of the text that they thought were important.
After Reading:
 To have students finalize what ideas they think make up a central focus.
 As a class, students can contribute to a class semantic map that can be used as a reference when
reviewing.
Variations:
Science: Map out the steps of cell division.
Math: Break down a word problem by categorizing information.
English: Have students keep track of a novel’s characters.
Music: Categorize different composers from the same musical era.
Art: Compare and contrast different art movements.
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Name:
Date:
Period:
What caused the American Revolution?
Directions: Take a moment and read pages 640-642 in your textbook out loud with your group. After you’ve
read the text, discuss what the main causes were for the American Revolution. Choose what you consider to
be the 3 most important causes and fill out the semantic map below, don’t forget to provide some details!

Causes of
the
American
Revolution
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Microthemes
Cheryl Welte
Vacca 284-286
What?
“A microtheme is a brief piece of writing that results in a great deal of thinking” (Vacca, 285).
 Writing to Learn (WTL) strategy
 A microtheme is a type of quick-writing, mini essay
 Concise, complete content is the goal
 Can be used as a summarization, response to ideas encountered in reading or a brief stance on an
important issue
How?
A microtheme is a result of a culmination of steps that occur before the writing begins.
 Students write down notes and key points from the text and discussion about the topic
 Students use their notes to write a concise but complete “mini essay”-equivalent to one side of a
notecard
 Students are given the opportunity to discuss their ideas with a small group
 Students have the opportunity to ask the entire class questions and discuss
 Students are able to change or add information to their card, further synthesizing the information
Why?
Microthemes are used to analyze and synthesize information and ideas that result from reading, discussion,
writing summaries or taking a stand on an important issue.
 The process of creating a microtheme incorporates individual, small group and entire class scenarios
 Students are required to read, write, discuss, self-evaluate and respond during this process
 Microthemes can be used as a formative assessment to see how well students are grasping information
after multiple opportunities for synthesis and clarification, or on a 1-5 point, poor to excellent scale
 Grades don’t have to be assigned for individual microthemes, allowing the students to worry about
content instead of grammar or grading. They could be allowed to use their note card on a unit test,
allowing you to assess their overall knowledge and motivating them to write concise, correct
information
When?
This is an AFTER reading strategy.
 Microthemes tie together the students’ prior knowledge, what they learned from the text and what they
gained from class discussion. This is a writing to learn and summarizing strategy.
Variations:
 History: take notes on an article or documentary and write a microtheme taking a stance on the event
in history
 Math: summarize the key points of how to perform the quadratic formula, in prose, after reading a
chapter and discussing
 Science: use a microtheme to respond to questions dealing with relationships in various ecosystems
 Art: after analyzing the styles of multiple painters, choose your favorite and support your choice with
characteristics of their style
 English: summarize the key plot points of a book or play, making the students pick out the most
important aspects of the text to keep their microtheme concise and complete
Additional sources: http://ssrsbstaff.ednet.ns.ca/JHWIA/Uploads/01_Writing%20Reminders.pdf
https://www.youtube.com/watch?v=GeuVBc76jas
You are the New Day music and lyrics, by the King Singers
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Name:________________________________________________________________
Date:________________

Period:_______________
Microtheme: “You are the New Day”

Using the notes you took during the reading of the lyrics, while listening to the piece, and
about the class discussion, create a summary of your ideas about the piece. There are no
wrong answers, and you will be able to add and revise to your microthemes at the end of
class.
Make connections between the lyrics and the music to clarify your ideas about the meaning
of the piece.
Some questions you can consider to begin writing:
Who is the piece about?
What is the “new day”?
What is the emotion or message of this piece?

___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
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One-word summaries
Maggie Williams
Summarization in Any Subject: 50 Techniques to Improve student Learning by Rick Wormeli

What: Students select a word to summarize or symbolize a concept of a lesson. Then, they describe
why they chose that word to summarize what they learned. This helps students be thoughtful learners
and saying less can often mean the quality of the content is more. If a student summarizes a whole
lesson verbatim, they are not analyzing what was the important information of the lesson or concept.
When students only have a limited opportunity to show what they know, they are more likely to think
critically about what they write and how they summarize.
How: One-word summaries typically take up about a half or full page of writing. As the teacher you
will ask students to select one word to summarize the lesson’s topic, and then they will need to
explain to you why they chose that specific word. Or you can have students brainstorm words they
would use to describe or summarize the lesson/topic. Then, as a class, they can narrow the list to
three words from which they select.
Why: One-word summaries are a strategy where the students have to pick a word to summarize a
lesson topic and explain why they chose that word. This gets students to critically analyze a concept,
person, or event. Furthermore, they have to look at the attributes of these concepts and analyze their
relevance and validity. And, if the class does a brainstorm that can help in multiple ways with the
students and their thinking. It helps them argue for and against words while narrowing their selection.
This is the students analyzing the topic with each other and helping each other.
When: I believe this is a strategy to use after teaching a concept/reading a chapter. This strategy
specifically has to do with reflecting on the learning of a concept and analyzing what you learned.
Furthermore, how would you summarize what you learned in one word and why. So I would use this
strategy after a lesson to have students review the topic and solidify before moving on.
Variations:
History: You could have students apply this for a time period in history or movement, where they can
select the overall theme or tone in one word.
Science: Students could use this maybe for biology by describing in one word the essential reason for
an organism or cycle.
Art: Students could examine art and try to summarize in one word an artist’s style or a painting’s
tone.
Music: Students could summarize in one word the meaning or purpose of the song they are learning
for a performance.
Math: Students can summarize in one word the main mathematical function they used to solve a story
problem and why.
English: See example on student page.
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NAME____________________________

PERIOD_____________

DATE_______________

One-word Summaries
Directions: Summarize Julius Caesar in one word and then explain why you chose that word. Really
consider why this word would be better than other words you could have selected and describe in
multiple ways how this is the best word to summarize the play we just read. Below I provide an
example of me doing a one-word summary for Night.
Example:
I think the best word to describe Night is survivor. The book focuses on the experiences of Elie
Wiesel who is a Holocaust survivor. I chose the word because it describes every action, emotion, and
motivation, in the book. Everything Elie thinks about is him and his father trying to survive this
horrific event. Everything they do revolves around them trying to survive. Also, I think this book
looks at a survivor in a different way than we do in everyday life. It looks at the damage that has
occurred to the survivor. Elie doesn’t look at himself as a thriving survivor of the Holocaust, but
more as a man that looked death in the eye and lives with that image of himself every day. He did
exactly what everyone else did during the holocaust. He just tried to keep going and not die. But, why
out of all the people that were trying to do the same thing as he was did he survive? That’s why I
chose the word survivor because it doesn’t always mean that all of you survived, you are forever
scarred from your experiences.
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Organizational Structures of Information
Cam Best
“Reading Reminders”, Burke. 291-294

What are Organizational Structures?
An organizational structure is the physical
presentation of a text. A visuallycomprehendible format can lead to ease in
reading and understanding a text.
An organizational structure is both: the visual
text, and the text structure
Physical Presentation is what the reader
takes in at a glance, including: headers,
subheaders, graphs, diagrams, tables, etc.
Text structure is the format by which an
author conveys their message: the location in
the paragraph of a main idea, transition words,
instances of comparing/contrasting ideas, plot
line, persuasive, problem/solution, etc.
Why do we use them?
Breaking down a text into smaller parts makes
it more manageable. Headers provide an
outline of topics in a chapter. A statistics chart
presents a structured collection of data. By
understanding how these components work
together to form a whole text, a reader can
understand the full text with greater ease.

How do we use them?
As teachers, we need to model:
 identifying transition words
 identifying language that indicates a
topic continues
 using context to understand an
unknown word
Students can use organizational structures by:
 spotting transition words to identify
when a topic changes
 identifying continuation of same topic,
even when physical text format changes
 enumeration: list ideas or events in
order of importance, or instructionally
When do we use them?
Before Reading:
 Visually preview text through studying
charts/graphics
 Read Headers and Subheaders to prime
for main point of topic
During Reading:
 Chunk texts into meaningful units of
thought if length is challenging
 Pay attention to signal words for
compare/contrast, transitions, or
connections to charts/graphs
After Reading:
 Use organizational structure as study
guide: review charts/graphs, understand
main points of paragraphs of text

Burke emphasizes the difficulty of
comprehending a text that is difficult to read.
When selecting a text, look out for:
 Long, unbroken paragraphs
 Few visual aids
 Vocabulary that students of your
content area and grade level won’t
easily grasp
 A main point that is difficult to locate
Variations of Organizational Structures:

FOREIGN LANGUAGE: use context clues to decipher an unknown word
MATH: study a graph/table while reading section in which visual is mentioned
MUSIC: create a timeline of composers with historical context
SCIENCE: use enumeration to organize steps to an experiment guide
Sources: Burke, Jim. “Know the Organizational Structures of Information”. Reading Reminders: Tools, Tips, and
Techniques. Portsmouth, NH: Boynton/Cook, 2000. 291-94. Print.
Hess, Karen K. “Teaching and Assessing Understanding of Text Structures Across Grades”. National Center for
the Improvement of Educational Assessment. 2006. Web. <http://www.nciea.org/publications/TextStructures_KH08.pdf>
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NAME: ___________________________________PERIOD: ____ DATE: ________________
Directions: Before you start reading, look at the visual aids and answer the following questions.
Make sure to respond in complete sentences:
1. Between the time the United States dropped atomic bombs on Japan during World War II, and the
time when the Soviets launched Sputnik, what did Bradbury accomplish in his personal life?

2. Explain how you found your answer to Question #1

3. The subheader on page 475 readers “When I was 19, I sold newspapers”. What do you think this
says about Ray Bradbury when he was a young adult?

4. Look at the Did You Know? Section on page 475. What fact did you find most interesting? How
can you relate your own life to the fact you chose about Ray Bradbury’s life?

Directions: Read pages 474-477 on author Ray Bradbury. Once you finish reading, respond to these
questions:
1. Why did the writer choose to tell you who Ray Bradbury is today, and then start to write about
Ray Bradbury’s life beginning at age 3?

2. How was Ray Bradbury first inspired to write science fiction?

3. What is the photograph on page 476 a picture of? How does it relate to the text on this page?

4. Bradbury wrote his first Martian stories when he was 12 years old. When did he write a published
Martian story, and what aspects did this story include besides just aliens?

Applebee, Arthur N. “Ray Bradbury: Master of Fantasy.” The Language of Literature. Evanston, IL. McDougal Littell,
2002. 474-77. Print. Teacher’s Edition.
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PMI- (Plus, Minus, Intriguing)
Kelcie Great

Wormelli, “Summarization in Any Subject” pg. 124-126
What is it?
A PMI is a literacy strategy that stands for pluses, minuses and interesting. One way to look at a PMI
is purely through getting students to consider decisions, and weigh options carefully. However, it
can also make a great summary device. In this chart, you give them a statement to consider, a
statement that requires farther knowledge and explanation.
How do we use them?
Students complete the plus, minuses, and interesting organizer to gain an insight into a statement.
One way to look at a PMI is purely through getting students to consider decisions, and weigh
options carefully. However, it can also make a great summary device. In this chart, you give them a
statement to consider, a statement that requires farther knowledge and explanation.
Why do we use P-M-I?
Teachers should incorporate PMI into their lesson planning because it allows students a chance to
summarize and reflect on the material they are interacting with. A helpful use of a PMI is it allows
students to make a connection to text as well as their own lives. An additional benefit
Purposes:
o See both sides of an argument
o View things from a different point of view
o Think broadly about an issue
o Suspend judgment
o Make informed decisions

When do we use it?
Before Reading:
 Can use prior knowledge, statement can reflect upon what students already know
During Reading:
 Students complete while reading to summarizing main points
 Helps students work through difficult material.
 Note things they like, don’t like or find interesting
After Reading:
 Can reflect upon the statement after completion to revisit the material
Variations of PMI:
Science: can help students complete a “what if “scenario, and chart could make points of an
investigative experiment that could take place
Math: a PMI focuses on decision making, create a statement that requires criteria to be
evaluated through mathematical calculations.
Music: have students consider a stance on an arrangement/piece that they could comment on
using pluses, minuses, or interesting insights they might have
English: could use a statement about a character and have them do an evaluation
History: have students dig into a primary document to pull out key evidence
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Name: ____________________________ Period: ____________ Date: ______________________

P-M-I Chart
Directions: Respond to the statement I will provide to you, with pluses (likes), minuses (dislikes), and interesting.

Statement:

Pluses

Minuses
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Interesting

Point of View Guide (POVG)
Tyler Padera
“Content Area Reading”, Vacca, p. 286-287, 11th edition; “Reading Reminders”, Jim Burke, p.75
What is this strategy?
A point of view guide, otherwise known as POVG for shorthand, is a strategy that gives students a
chance to take on a role and write in first person. A POVG is an informal writing activity that allows
students to take on multiple perspectives. The key characteristics of a POVG include: interview like
questions that ask students to think from someone else’s point of view, questions that encourage
speculation, elaboration, and clarification by placing students in a role play scenario, and giving
students an opportunity to practice their writing.
How to use it/How is it used?
In order to do a POVG you need a couple of things. First, you need to have an event, story, situation,
or scenario that students can “jump into”. Second, you need to have a question or prompt for students
to respond to. This gives them the opportunity to get into someone else’s shoes. The students then
take on the role of that person or scenario and write a response to the prompt.
Why do we use it?
POVGs are a fun twist in any lesson. POVGs engage the students in the text by getting them into a
first person point of view. They are required to take a different perspective than their own and jump
into the skin of someone or something else. This makes learning more meaningful to the students
because they get to put their own personal spin on their responses. It also is a non-threatening and
safe way to get students to write. Writing is intimidating for some students because they aren’t good
at using correct grammar, sentence structure, etc. Well, POVGs have the opportunity to be very
informal and student friendly. Since students are taking on the role of someone else, they aren’t
required to have perfect grammar and sentence structure. They will not be judged based on how well
they can write, but how well they can support their responses.
When do we use it?
Before Reading:
 To try and predict what will happen in the text. (activates prior knowledge)
 To introduce students to a new topic.
During Reading:
 To make predictions about what will happen next.
 To review and try to better understand characters motives.
After Reading:
 To better understand each characters role in a story.
 To explore alternate endings and other possibilities.
Variations:
History: Get perspectives from JFK and Vladamir Putin during the Cold War.
Science: Get into the head of aquatic animals and talk about their environment and everyday lives.
English: Jump into the skin of an author of a book that hasn’t been written yet.
Music: Go into the mind of a musician while they create a new song.
Art: Get the perspectives from people in different eras looking at one painting.
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Name:
Date:
Period:
Monty Hall Problem
Suppose that you are on a gameshow where there are three hidden doors. Behind one door is a brand new
car! Behind the other two doors are a bunch of rocks. As the contestant you pick one of the three doors. It is
important to note that the game show host knows what is behind each door. He decides to open one of the
doors that you did not pick and reveals a bunch of rocks. Now there are two unopened doors. You still have
the door that you originally picked, but now the gameshow host offers you the chance to switch doors.
Below are three different scenarios. Think about what each person’s motives would be and what they are
thinking. Write down your response for each scenario in the empty box.
Scenario
You are the game
show host...
You need to explain to
your boss what the
reason was for
opening one of the
doors containing
rocks?

You are the
contestant...
Should you switch
doors or keep your
original choice? Why?

You are in the
audience...
What are you telling
the contestant to do?
Why?
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Questioning the Author (QtA)
Emilee Droegmiller
Vacca 204-6
What?
Questioning the Author is a strategy designed to keep students actively thinking about a text while they read
it. The strategy allows the student to look at the text through the point of view of the author. Like many
strategies, it is best presented to students through modeling. Modeling QtA during class is a great way to
spark discussion and reinforce comprehension skills.
How?
There are three steps included in the QtA process.
1. Identify major understandings and potential problems with a text prior to class.
2. Segment the text into logical stopping points in order to discuss.
3. Develop questions that model how to “question the authors” (These many include: “What is the
author trying to say here?” “What does the author mean?” “Does the author explain this clearly?”)
Why?
By modeling the behavior of Questioning the Author, we encourage our students to practice the strategy as
well. By using this strategy the reader is able to think about the text in a way that they wouldn’t have before.
Instead of simply reading what is written on the page, these questions encourage students to think about
what went into the writing of the text. This strategy guides and encourages students to stop while reading to
take notice of what they comprehend.
When?
This strategy is a definite during strategy. When first introducing the strategy you are pausing at points in
the text in order to address the class with these questions. The hope is then that your students will
eventually do this as they read individually.
Variations
This strategy could be changed to be individual based, rather than discussion based, through the use of a
hand out of teacher-generated questions that the students are asked to reflect and respond to while doing
their reading outside of class. This strategy has the possibility to be class, group, or individual based.
Sources
Haag, Karen. “QtA Mini-Handout.” (n.d.): Web. 16 Sept. 2015.
Vacca, Richard T., Jo Anne L. Vacca, and Maryann Mraz. “Questioning the Author (QtA).” Content Area
Reading: Literacy and Learning Across the Curriculum. Boston, MA: Pearson Education, 2011. (204-06). Print.
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Name:

Date:

Class:

Questioning the Author-QtA
Directions: While reading “The Story of an Hour” complete the provided chart with your groups. As you read
pause frequently in order to ask questions. You may use the example questions provided but feel free to
construct your won. As a group come up with answers to your questions, there may be more than one
answer to each question. We will complete the first question together.
Example questions:
 What is the author trying to say here?
 What point is the author trying to make?
 Why did the author choose this setting?
What the Author Says
“She did not hear the story as
many women have heard the
same, with a paralyzed inability
to accept its significance. She
wept at once, with sudden, wild
abandonment, in her sister’s
arms.”

Question for the Author
Why is crying not the expected
reaction from a wife when her
husband dies?
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Possible Answers

How to do a Read Aloud
Kelcie Great
“Content Area Reading”, Vacca, 382-384
What is it?
A read aloud is a literacy strategy that involves teachers and students reading orally a excerpt of text. A key
component of this strategy is that it allows students to read above their independent reading level but it is
accessible at their listening level.
How do we use them?
In the Vacca text it explains read alouds should capture these four main points, 1. Hold students interest, 2.
Stimulate discussion, 3. Reflect authors from many cultures, and 4. Match the social and emotional levels of
the listeners. The read aloud strategy can be used in a variety of way, some examples are: start the day,
visualizations within the text, introduce new themes and units, and familiarize students with textual
structures, help reach out to more students.
Why do we use read alouds?
Read alouds allow teachers to think aloud and model the reading process, which is an extremely helpful in
strategy in increasing student learning. According to Vacca and other experts read alouds is one of the single
most important activities in developing student literacy abilities regardless of age (Vacca, 383).
When do we use them?
Before Reading:
 Use a read aloud activity as a hook or a lead in to the chapter textbook reading
During Reading:
 Students begin to notice aspects of text, such as organization or narrative style
 Ongoing interaction through response and dialogue.
 Activates student’s prior knowledge
 Helps to: construct meaning, make inferences, predict, compare and contrast
After Reading:
 Use graphic organizers, story maps to respond and revisit the text
 Go through the metacognition that occurred when participating
 Stir up a discussion over a new topic
Variations of a Read Aloud:
Science: “Our Natural Homes” – Sneed B. Collard III
Foreign Language: sounding out and providing visuals to unknown vocabulary words.
Math: “Hottest, Coldest, Highest, Deepest” – Steve Jenkins
Music: reading lyrics, plays aloud placing images of confusing subject matter under a doc cam providing a
visual to otherwise hidden material.
English: read aloud a poem to get across the emotional levels of the text to students.
Sources:
1. Vacca, Richard, Joann Vacca, and Maryann Mraz. "Read Alouds." Content Area Reading: Literacy and
Learning Across the Curriculum. Tenth ed. Vol. VI. Boston: Pearson, 2011. 382-384. Print.
2. "The Components of Effective Read Alouds." Chicago Literacy Project. Wauconda CUSD #118, 2011.
Web. 24 Sept. 2015. <http://www.d118.org/district/curriculum/initiatives/components-effectiveread-alouds.pdf>.
3. Laminack, Lester L., and Reba M. Wadsworth. Reading Aloud Across the Curriculum. Portsmouth,
New Hampshire: Heinemann, 2006. Print.
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Name: ___________________________ Period: _______ Date: ___________________

Erika’s Story-Read Aloud
Directions: I will read the story aloud to the class. While we are reading, focus on your emotions and experiences; make
(E) for emotional connections, (H) for historical connections, and put (?) next to something you question or are interested
in. After we have completed the short story fill out the following graphic organizer. Find a minimum of 5 connections,
and 4 ideas that caught your interest. In the bubble, put an idea we can discuss.

EMOTIONAL CONNECTION

HISTORICAL CONNECTION

INTERESTED IN?

Something to talk about:
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Reading Images
Amanda Peterlin
What?
Visual literacy helps students to think in pictures and better understand abstract ideas that we may not be
able to completely comprehend while reading. This strategy will better help our students to able to better
give descriptions, explanations, narrations, and persuasions.
How?
This strategy is best used during or after a lesson in order to help students with comprehension. Examples
of questions to ask students:
Why are we looking at this?
What are we looking for?
How should we look at this?
What choices did the artist make and how did they affect its meaning?
Is this image in its original state (i.e, no manipulation or doctoring)?
If this image was altered, who did it and why?
What motivates the creator here?
What is it made from?
What is the smallest detail that says the most?
Do I like this image? Regardless of my answer – why?
These are just some of the questions that will help your students to better understand how and why we
read images. Studying images connects students to learning in different ways. Have your students view an
image and slowly as a class dissect the image. Who or what’s in it? Colors used? Discover the meaning
behind what they are viewing. By elaborating on the image, your students will be able to eventually tell
the images story.

Why?
Reading Images helps students to learn not only how to study an image but it helps students to better
develop the skills they need to read other type of texts. It helps them to understand how important context
is to understanding an image or text. It helps students realize that focusing on elements in an image is
much like focusing on elements of a text. To visualize printed or nonvisual text and better comprehend
their meaning. Visual thinking helps students to learn to understand the relationship between what they
can see and what they cannot see but what they know may be there.
When?
Reading Images would be best used as an after reading strategy in order to help students to better
understand what they have read by giving them another perspective. This will also allow students to view
images in another way and experience it in another form.
Variations
Science: Creating a story using images of the phases of mitosis found in science journals.
History: Have students pick an historical event and use images to convey what happened then write about
it.
Math: Finding images to explain a theory or create a word problem.
English: Retell a scene in Hamlet uses images only.
Music: Turn a score into a visual story using different images.
Art: Using the knowledge of technique and process, students can create a visual representation of a
specific step-by-step process or technique.
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Name: ______________________________ Period: ________ Date: ____________________

Image Essay
Directions: What story do you have to tell? Choose a topic, idea or subject. Collect images about the topic,
idea or subject that you chose and create/tell a story. Use your images like paragraphs in a paper. Use the front
of this sheet to organize your images in order. Then on the back of the sheet write a brief essay explaining your
images and story. Don’t forget to give it a title!
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Reading Tests
Colette Salinas
Burke 149-150; http://www.glencoe.com/sec/teachingtoday/weeklytips.phtml/227
What is it?
 Reading tests is just another form of literacy. The strategy does not just literally refer to reading
tests, however. Students should be able to pick apart certain test elements in order for them to be
for them to be more successful.
 Another part of reading tests is being able to question one’s answers. The student should not
blindly guess or circle answers. In these circumstances of uncertainty, the student should use other
tools such as elimination, best fit, and evaluation of answers in order to do well.
How should I use it?
 Though this strategy could be used as a general test taking guide—which the students should be
taught by someone, which could be you—the best way to go about this is teaching them how to
take tests in YOUR content. One student who may be good at taking math tests, may have
incredible difficulty writing in class essays in their English class.
 Cue the students into what tests for you will look like, as well as, your content all together. For
example, a common aspect of history tests is answering some sort of question using evidence.
Students must know how to do this in an abbreviated manner to do well.
 Teach them the best ways to navigate multiple choice tests and what worked for you as a
student—they learn by example.
Why would I use it?
 To help students be successful test takers. If a student does poorly because they simply did not
follow directions or did not fully read the questions, then your test will not be an accurate
representation of what the students know and this would make your assessment of their work
inappropriate. Help them know how to take tests so that you can use the tests effectively. Teaching
test literacy teaches both you and the students the motivations behind tests and that they are meant
for more than just grading.
When would I use it?
 Before a new type of test would be best. For example, if in one unit you do all multiple choice but
in the next you use short answer and true and false, you should prepare students on what to expect.
 Before they take the tests would be most beneficial or even at the beginning of the year and you
can integrate this activity with a ‘pre-quiz’ activity.
Variations:
 Instead of giving them a test or quiz which the students have already taken, you could create an
unused test. This way they cannot be biased for answers and will be looking at how to approach
the work from fresh eyes. Going over a test before a final might be useful because students may
have not taken a longer test in your content area before.
 Having students create their own tests will get them to understand the makeup of tests and how to
come across good answers—similar to what we do in Educ330. This will also offer you as a
teacher what sorts of tests work for your students.
 Give students ‘good’ and ‘bad’ tests and help them to discern why some of them are better than
others. Doing this will help them take tests no matter who made them, especially if you need to
help them prep for standardized tests.
 Before every test, go over some of the directions with them. If this is too tedious, continually
stress that they need to read all parts of the directions.
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Name: ___________________________________ Date: _____________________ Period: ___________
Tips and Tricks to Reading/Taking Tests
Questions to ask yourself:






Why did I not choose that answer?
Why is this the best answer?
Is the answer to the question in another part of the test?
What clues can I use to find the answer?
What does this word mean in context?

Big Picture:








Skim the entire test before you begin, so that you can get a sense for what types of activities you’ll
need.
Start with what you know best. For example, if you are best at writing, then begin with the
definitions/essays.
During multiple choice tests, read all of the possible answers before reading. Even if you think you
know the answer, there may be some sort of trick such as the wording of the question.
o Example: Which of the following is not an example…
o You may not pay attention to the ‘not’ part of the question and instead choose an answer
which is an example.
Make sure you READ all parts of the directions. Sections may have different directions and therefore,
different expectations.
o Underline or highlight important details of the directions
o Example: If the directions say, “Please choose the best answer and justify why you think that
answer is correct,” you must do both parts of the task.
o There also might be choice involved, and if you only have to complete three of five questions,
you do not want to create extra work for yourself.
Eliminate wrong answers! If you know for sure an answer is wrong, cross it off. Sometimes if you do
not know the correct answer right away, you can come to it by a process of elimination.

Taking History Tests:





Make sure you consider the time period the test is covering! If a question discusses the role of the
church, your answer will be very different if the time period is 12th century Europe than if it were 19th
century Europe.
In essay questions, make sure you utilize class sources—primary or secondary. One of the most
important skill in history is being able to use evidence.
Remember that multiple choice questions or fact based questions can generally be found in other parts
of the test… I am not trying to trick you.

To reiterate, READ THE TEST! Be careful to read all directions, answers and any
other notes available to you. I want you to succeed and if you follow this
guidelines, testing should be less painful.
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Repeated Reading
Annie Mitchell
Burke, Reading Reminders, 184-185.
Vacca, Content Area Reading, 79-80.
What?
Repeated reading is when students read a text multiple times. These readings should be guided, with specific
ways to engage the student in each rereading.
How?
Repeated reading can be done in a more controlled environment (like I did with the poem) or more
independently by students. If a text is going to be read multiple times in a single lesson, the text must be
short enough to do so, and should be at an appropriate level for the majority of readers in the class. Each
reading can have a different purpose, or be done in a myriad of ways. (see variations)
Why?
Learning how to reread effectively leads to improved comprehension and retention of content, as well
increased confidence, and engagement in developing readers. It is also an important tool for increasing
reading speed and fluency, both which are necessary for future reading success. Furthermore, it emphasizes
the importance of practice and repetition in all kinds of learning, and teaches students how to effectively
reread things on their own.
When?
Repeated reading is obviously an “after” strategy, because you cannot reread a text until you have read it
once. However, parts of the strategy, for example underlining or circling areas of confusion, would happen
during the reading.
Variations:









Each reading has a different purpose (style, main idea, bias)
Have students give themselves a comprehension score from 1-10 after each reading. (Then they can
see that rereading actually works!)
Mix it up between silent reading, reading aloud, group reading, etc.
Reading aloud can be done by the teacher, a student, “popcorn” style, or for shorter texts like a
poem, as a full class unison reading.
Model the “dramatic” reading of a non-dramatic text to engage students and hold their attention.
Rereading of directions for any assignment.
Rereading of test questions.
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Name_________________________________Period_________________________Date___________________

Directions
1. Read the poem to yourself. Circle any words or phrases you do not understand.
2. Listen as the poem is read aloud. Underline any imagery that stands out to you.
3. Read the poem aloud in your PLCs, alternating verses between all group
members. Draw a question mark next to anything that still causes you
confusion, and a star next to any words or phrases that you particularly like.
Discuss any confusing words or phrases within you group.

The Hearse Song
Don't you ever laugh as the hearse goes by,
For you may be the next to die.
They wrap you up in a big white sheet
From your head down to your feet.
They put you in a big black box
And cover you up with dirt and rocks.
All goes well for about a week,
Then your coffin begins to leak.
The worms crawl in, the worms crawl out,
The worms play pinochle on your snout.
They eat your eyes, they eat your nose,
They eat the jelly between your toes.
A big green worm with rolling eyes
Crawls in your stomach and out your eyes.
Your stomach turns a slimy green,
And pus pours out like whipping cream.
You spread it on a slice of bread,
And that's what you eat when you are dead.
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Save the Last Word for Me
Patrick Lenz
Wormeli, Pages 136-137
What is Save the Last Word for Me:
This strategy is to have the student interact with each other and their own ideas. After reading
and choosing some particular phrases or quotes, they will work in groups to share a quote that stuck
out to them and then have each person respond to that quote. Finally, the person who shared that
quote will make a final response. This activity focuses on group discussion a particular text or
passage.
How do you do Save the Last Word for Me:
The students are assigned to read a text or a particular passage from a book either as
homework from the night before or during class if there is enough time. During reading, the students
should be picking up to three particular quotes or phrases that they can respond to with personal
connection to (such as anger, sadness, confusion, etc.) or if it supports an answer to a particular
prompt. They can be highlighting these phrases with a pencil or a sticky note. Once they have their
three quotes, they are to choose one quote and share it with their group of about four to five students
(group size can very). The first student will read their phrase, the person sitting next to them will
respond to it any way they feel, then the next student until it gets to the student who read the quote
who will add commentary and make a conclusion. This will continue until each student in the group
has shared their quote, every member has responded, and the student has added their commentary.
Why should you do Save the Last Word for Me:
This activity is used so that students can have more social interactions in the classroom. It lets
them hear their classmates share their ideas with one another. It also helps students if they are scared
because they did not understand something that they have just read, but then hear that maybe their
classmates were also confused so they do not have to feel so insecure. This strategy helps by being
able to get just about every single major point in the text for all the students.
When should you do Save the Last Word for Me:
This activity is definitely an after-reading activity but, keep in mind, it is reliant on the during
reading exercise where the students pick a phrase or phrases from the text to explain to their
classmates. The learning from this activity should be emphasized on the social part of this strategy
after the reading and discussing the text.
Variations:
History and English would be easy for using a source or a particular passage from a novel for this
activity.
For Math and Science, this activity could be used on problems or ideas that students struggled with
during the homework where the students chose a problem share it with the group and they try and
solve it.
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Name:
Date:
Period:
Save the Last Word for Me; United States Espionage Act
Directions Please read through the following Espionage Act that was created in 1917. While reading
you will be underlining with pencil three quotes that stick out to you, by that I mean quotes that you
immediately respond to anger, disappointment, acceptance, or even confusion. After you have picked
out three, you will pick one that you will be sharing in a group of four to five that I will create once
you are done reading and underlining. Once you are in your group, you will read the quote that you
have chosen, each of your classmates will respond to your quote however they like. Once your
partners are done then you will give some commentary on why you picked that quote. When your
partners share a quote that you did not underline, you will highlight it using something other than a
pencil. You will be finished once everyone in your group has shared their quote. I will be walking
around so please ask me questions.
Espionage Act - 1917
SEC. 3. Whoever, when the United States is at war, shall wilfully make or convey false reports or false
statements with intent to interfere with the operation or success of the military or naval forces of the United
States, or to promote the success of its enemies, or shall wilfully make or convey false reports, or false
statements, or say or do anything except by way of bona fide and not disloyal advice to an investor . . . with
intent to obstruct the sale by the United States of bonds . . . or the making of loans by or to the United States,
or whoever, when the United States is at war, shall wilfully cause . . . or incite . . . insubordination, disloyalty,
mutiny, or refusal of duty, in the military or naval forces of the United States, or shall wilfully obstruct . . . the
recruiting or enlistment service of the United States, and whoever, when the United States is at war, shall
wilfully utter, print, write, or publish any disloyal, profane, scurrilous, or abusive language about the form of
government of the United States, or the Constitution of the United States, or the military or naval forces of the
United States, or the flag . . . or the uniform of the Army or Navy of the United States, or any language
intended to bring the form of government . . . or the Constitution . . . or the military or naval forces . . . or the
flag . . . of the United States into contempt, scorn, contumely, or disrepute . . . or shall wilfully display the flag
of any foreign enemy, or shall wilfully . . . urge, incite, or advocate any curtailment of production in this
country of any thing or things . . . necessary or essential to the prosecution of the war . . . and whoever shall
wilfully advocate, teach, defend, or suggest the doing of any of the acts or things in this section enumerated
and whoever shall by word or act support or favor the cause of any country with which the United States is at
war or by word or act oppose the cause of the United States therein, shall be punished by a fine of not more
than $10,000 or imprisonment for not more than twenty years, or both....
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Share One; Get One
Emilee Droegmiller
Womeli 138-9

What?
Share One; Get One is a strategy designed to break learning into smaller chunks. It is a grid with as
many squares as you want (the text suggests 9). Through individual generation and talking with
classmates, students will fill out their grid. While you can create a worksheet in order for students to
do a Share One; Get One, it is very simple for students to create their own chart with a paper and
pencil.

How?
Using the grid, either provided or made by individuals, students will write three concepts or ideas
they recall from a reading, lecture, or presentation. The students will then confer with classmates,
sharing one of their concepts with and getting a concept they do not yet have on their grids. The
students do this until their grid is filled out.

Why?
Share One; Get One is a processing technique that allows students to review an idea or concept very
quickly, while adding the social aspect of interacting with peers. They are a great way to break up an
extended lecture or class time. It will allow students to reinforce the learning that is occurring.

When?
This strategy would best be used during and after reading. During reading it can be used to restate
ideas that are being provided. After reading would be used in much the same way, reflecting and
restating what has been read. As the book states this is a strategy that can be done anywhere and at
any time. A great time to use this strategy is when you notice that your students need the opportunity
to get up, move around, and interact with their peers.

Variations
Students can use this strategy further by asking them to use their grid in order to create a summary of
what happened during the class, lesson, or lecture. They can do this by taking each square and
ordering them in a logical order in order to organize their thoughts. This creates an opportunity for
students to interact with the material in another way, rather than just recording. This can be done
either as a part of the class or as a take home activity.

Sources
Wormeli, Rick. “Share One; Get One.” Summarization in Any Subject: 50 Techniques to Improve
Student Learning. Alexandria, VA: Association for Supervision and Curriculum Development,
2005. (138-9). Print.
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Name:

Date:

Class:

Share One; Get One
Directions: Individually, fill out three of the square provided with a main idea from our text or
discussion. You will then discuss these ideas with your classmates. You will share one of your ideas
with your classmate and get one idea from them. You are able to give out ideas to multiple
individuals, but only one from each student. You are able to collect ideas from multiple students, but
only one idea can come from each of your peers.
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Sustained Silent Reading
Kamneev Rai
Burke 4-6
Building Student Through Sustained Silent Reading, Steve Gardiner
What?
 Sustained Silent Reading is time set aside for students to read on their own during class
time to improve reading skills
 When the time for reading has been completed, the student can reflect on their findings
of the text and/or their own reading skills through journals or in-class discussions
How?
 Choose how much time (at least 10 minutes) you want to commit to SSR and whether it
will be daily or weekly
 Give students option to choose their own books (do not use school books, magazines,
newspapers, etc.)
 Have students read through silent time period, provided consistent rules
 Allow for students to reflect using:
o Journal writing
o Small-group discussion
o Whole-class discussion
 Keep track of students’ SSR performance using:
o SSR log
o Daily journal
o Summative evaluation (essay or project) when book is completed
o Conferences with students
 Model responsible practice by reading along with the students
Why:







Improve students’ fluency and stamina, keeping them engaged
Gives students an opportunity to discover new preferences in reading
Reduced pressure for students to read on their own pace
Aids in vocabulary, spelling, and comprehension, overcoming aliteracy
Direct correlation between high-stakes testing and SSR
Consistent form of evaluation and assessment of students’ progress

When?
 During reading, students actively engage to their text while consistently building upon
their own skills of literacy, vocabulary, pace, and fluency.
 After reading, students and teachers become aware of strengths and difficulties that
occurred during reading. Having the students reflect on their experiences will display
the changes over time in student learning, as it correlates to their SSR performance.
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Name:___________________________________________ Date:_____________________ Period: _________

Sustained Silent Reading Log
Book Title and Author:
Number of pages read today:
Number of pages read total:
Directions: After your silent reading period, think about how you are reading by completing the
following prompts. Use these prompts to write in your journal about your progress in reading your
book.
I got confused when…
I was distracted by…
I started to think about…
The time went quickly because…
I stopped because…
Words I didn’t know were…
Why did you choose this book?
Would you recommend this book to someone? Why or why not?
Journal Log:
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Expand Vocabulary – Word Walls and Linear Array’s
Elizabeth Kupar
Reading Reminders by Jim Burke pgs. 267-269

What: Students need to expand their vocabulary in different ways and they need to know how these
new vocabulary words can be useful now and in the future. This strategy introduces new vocabulary
terms by using prior knowledge to connect the new term to old term, continuously showing the new
words, and defining words in multiple ways. This could be done through looking at synonym and
antonyms, word origins, and “shades of meaning between words,” which is what a linear array is. A
word wall is a continual display of the student’s vocabulary words for students to refer to.
How: While students are reading a piece of music, or textual passage, they can circle new or
unfamiliar words to define later. Those words can be kept on a wall as a “word wall” once the word is
learned to remind the students of all the new vocabulary. In a piece of music, the students can hear
the differences in tempo or dynamics and show the contrasts between the different words.
Why: Students need to learn new words and terms to be able to expand on other concepts. By
connecting to prior knowledge and constantly seeing the word, students will be able to remember
terms more easily. With a word wall, the students are constantly rereading new words and
internalizing their meaning. Every student learns differently and by looking at vocabulary in different
ways, most students will understand the concepts and vocabulary more easily.
When: These strategies can be used before, during, and after an assignment and should be used
throughout a lesson so the students can internalize the new terms. The teacher can introduce new
words before reading an assignment and have the students try and define them while reading. Using
context clues to define the words will help reinforce the word while reading. Finally, it can be used
after to review the new words.
Variations:
Math – Use it as a before strategy to introduce new mathematical concepts. Have students use prior
knowledge to try to define that new word before teaching the lesson.
History – Identify words that best characterize a time period or historical figure.
English – Introduce the words on a word wall before reading a text and have the students use prior
knowledge and context clues to define them.
Art – Introduce new artistic styles (such as pointillism/ cubism) and have the students try to define
them before looking at pieces of art work in these styles or creating art in these styles.
Science – While reading a passage of text, the student can keep a vocabulary journal put new
vocabulary words in four different categories: Don’t know at all, have seen or heard-don’t know the
meaning, I think I know the meaning, and I know the meaning.
All – A word wall can be on any wall of a classroom to have a continual reminder to students about
new vocabulary.
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Name:____________________

Date: _______________

Period:_______________

Musical Vocabulary Linear Array
In music, to convey different emotions, there are levels to the music. Today, we will be looking
at dynamics and tempos and seeing the different “shades” that are present in music. We will be
looking at a piece of music and looking at the violin part of Haydn’s “Surprise” Symphony. We
will be listening to the piece, circle the dynamic markings and write if they are loud or soft.
Dynamics:
Softest

Loudest
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Summary Pyramid
Ryan Gruetzmacher
Wormeli 155-157
What the strategy is?
The purpose of this strategy is to have students create an effective summary of a particular topic. This
summary organizer shorter answers at the top and answers that require more thinking at the bottom.
Another way to think of this is that the top of the pyramid is surface information and as you go further into
the pyramid it gets more depth and complexity.
How to do the strategy?
This can be done with other shapes but the pyramid is a common one. Create at least five lines of increasing
length on a page. There can be more but five tends to be a good starting point. Next create a list of prompts
for the students to think about and answer. This prompts should get more and more complex as you go
along, requiring more thought, and a greater sentence length as you go.
Why to do the strategy?
The reason to do this strategy is to help students summarize and to look at the main points of a piece of
material. The format of this strategy allows students to step back from possibly a large piece of text and to
focus on the main ideas adding a structure that looks at a simpler idea at the start and ending with some of
the more complex ideas. Another reason to do this strategy is to provide some structure to what the
students are looking at. What I mean by this is that through the use of your prompts.
When to use the strategy?
This strategy is primarily an after reading strategy. The reason why this should be done as an after strategy is
that it is designed to be a summary. In order for it to be a summary as opposed to being a worksheet, a
student has to read the content and then review it in order to summarize effectively. Whereas, if a student
does this as a worksheet the student doesn’t receive the review aspect, which is vital to successfully learning
a topic.
Applications to other content areas
This strategy is applicable to any content area and it is easy to adapt to any content as well. The only
difference being the prompts/questions you give the students in order to fill out their pyramid. Some
examples of appropriate questions might be:
Math- What are three examples of an integer?
Social Studies- Is there anything that you could think of that may have adverted this conflict?
Music- what does this piece make you think of?
Art- who is the author of this painting?
English- What was the main character of this narrative?
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Summary pyramid
Name____________
Date_____________
Period______________
_____________
______________________
______________________________
___________________________________________
________________________________________________________
__________________________________________________________________
______________________________________________________________________________
_____________________________________________________________________________________
Directions- respond to the question prompt on the appropriate lines of the pyramid, the questions are
organized so that the ones taking the least amount of space to answer are up top and the further you go
down the more the space the answer is expected to take.
1)
2)
3)
4)
5)
6)
7)
8)

What is the subject of this article? (hint: one word answer)
What is added to a gene to either turn it on or off?
Application of this new knowledge could lead to what?
By reading this article you learned that by leading an unhealthy life style now you may ____ __
_________ on future generations
Does this change your perspective on genetics? How so?
Should this research be continued, why or why not?
What are some potential effects of this research?
What kind of ideas does this article spark in you?

Find this article at:

http://www.time.com/time/magazine/article/0,9171,1952313,00.html
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Using Picture Books as a Hook
Marjie Gerke

How do I use picture books in my lessons?
-

Picture books lend themselves to all content areas for all stages of a lesson: Hooks, primary lesson texts,
culmination, etcetera.

Why should I use picture books?
-

-

Picture books can increase students’ motivation to read, help support struggling readers and ELL students
(because it’s simple to read), help make students more strategic readers (comparing two mediums to
understand what’s happening), and “mental[ly] model[ing]” what is happening in the text or a concept
that is abstract (Osborn 3).
Helps build schema (can understand abstract concepts and facts that are difficult or complex).
Can also tie new learning to old learning.

“Aren’t these books for little kids?”
- No.
-

“students find picture books to be more interesting than textbooks” (Billman 49).

When should I use picture books?
-

Teaching literary elements, genres, what good writing looks like, as a model, examination of values, and
expanding cross curriculum knowledge.
Make sure that you do a follow-up activity of some sort: discussion of themes or censorship, make them
summarize a larger text by making it a picture book. Your only limit is your imagination and creativity.

MATH

ART

Sir Cumference and the First Round Table
(Neuschwander 1997)
Math Curse (Scieszka and Smith, 1995)

A Child’s Book of Art (Mickelthwait 1993)
Art (McDonnell 2006)

SCIENCE

Mysterious Thelonius (Raschka 1997)
Lives of the Musicians: Good Times, Bad
Times (and What the Neighbors Thought)
(Krull 1999Sources:

MUSIC

Dinosaurs (Unwin 1997)
One Giant Leap (Ran 1996) – Moon Landing
Your Amazing Senses (van der Meer 1987)

HISTORY
Children of the Dust Bowl: The True Story of
the School at Weedpatch Camp (Stanley 1992).
Maus (Spiegelman 1986) - WWII
The Wall (Bunting 1990) - Vietnam

ENGLISH
William Shakespeare and the Globe (Aliki
1999)
Kashtanka (Chekhov 1995)

Billman, Linda Webb. “Aren’t These Books For Little Kids?” Educational Leadership (2002). 48-51.
Print.
Osborn, Sunya. “Picture Books for Young Adult Readers” The Alan Review 28.3 (2001). Web.
Vacca Content Area Reading pp. 369-372.
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Name:________________________ Date:________________ Period:_____

Making Predictions with Pictures
Directions: When I flip through the pages of the book, write down some
observations you have about each picture. Feel free to use as much blank space as
you want, but leave some room to make predictions about what you see.

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
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Vocabulary Squares and Concept Circles
Joseph Strain
Vacca 262-264; Burke 270 and A29
What Is it?
 Vocabulary Squares: This strategy helps students improve their vocabulary retention, but also usage
of the vocabulary term. It makes the student understand the term in four different ways, which
usually include: part of speech, synonyms, visual picture, and definition.
 Concept Circles: Is a strategy to have students be able to visualize a concept in order to improve
comprehension of that concept. It creates a circle that is broken into different sections, and when
the sections are combined it shows how the individual pieces, words, ideas, definitions, and smaller
concepts fit together to form a understanding of the broader topic. It is a tool to improve student’s
vocabulary and conceptual understandings.
How Should I use it?
 Vocabulary Squares: When students come across an important new vocabulary term (during or after
reading) this is a great visual way for students to display their understanding and comprehension of
the new vocabulary term in four different ways. It helps students apply their new vocabulary, rather
than simply memorization of new vocabulary. Students use the new vocab term in the four different
ways that the teacher asks of them (example, definition, synonyms, visual representation, ext..)
 Concept Circles: When the teacher has a important concept that they want the students to know or
think about they create a circle representation of the concept with each piece of the circle
representing an important component of the concept. The important component could be related
words, similar concepts, synonyms, definitions, or any other type of information associated with the
concept.
Why would I use it?
 Vocabulary Squares: Vocabulary and improving is one of the most important skills to develop for
students to improve their literacy. If they are going to be literate in their content area they not only
have to learn the meanings of the new vocabulary, but also know how to apply the vocabulary. This
strategy offers many options for demonstrating understanding and usage of new content specific
vocabulary.
 Concept Circles: Reading for the bigger picture, and understanding the breadth of the material is an
crucial part of comprehension and literacy. This strategy helps students improve their conceptual
thinking, reading, and organization. Using the concept circle graphic allows students to understand
concepts visually that are necessary for literacy in their particular content area.
When Would I use it?
 Vocabulary Squares: This strategy works well during and after reading. It helps students
understand new vocabulary that they come across while reading, and it is a way for students to
display that they can apply the new vocabulary terms.
 Concept Circles: This strategy is best used at the beginning or end of learning. It is a great way to
help students preview concepts, and it is a way to assess or review student comprehension of a
concept.
Variations:
 Vocabulary Squares: The variations for this strategy come when deciding the four categories of the
vocabulary square that utilize the term. This is a chance for the teacher to adapt the concept to
their specific content area. For example, a math class might utilize a square for a example problem.
 Concept Circles: This strategy offers a lot of variations and is easily adapted to serve many
purposes and content areas. This strategy can be used to help students learn concepts, understand
concepts, develop concepts, and as a way of note taking. There are also variations that allow for
the concept circle to become a form of assessment where students are presented with a circle and
they have to identify what does not relate, or they are given a circle and have to guess what the
concept is, or they have to complete an unfinished concept circle.
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DATE:

Period:

Geography Concepts and Vocabulary: Completing the Square and Concept Circles
Directions: Identify which ONE of these 6 words does not belong, and then identify what concept these
terms might be associated with.

Concept:

Directions: At the bottom of the square place the name of the term. Then in the other four boxes
respond to the prompts. In box 1 create a definition for the word, in box 2 write words that are
associated with the term, In box 3 create a visual representation of the term, in box 4 use the term in a
sentence.
Definition:

Related words and synonyms:

Visual Representation:

Use it in a sentence:

TERM:
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Webquests
Stephanie Oros

What is it?
A WebQuests is a web page designed by the teacher that covers inquiry based activities where learners
interact with information which comes from a variety of sources from the internet. WebQuests will
engage learners and force them to apply higher level thinking to real world situations.
How do we use it?
The six parts of a WebQuest are the introduction, task, process, resources, evaluation and conclusion.
Introduction should include background information on the topic that will be covered in the WebQuest.
This section is important as this is the section that will grab the student’s attention for the activity. The
task section is composed of a challenging question that will push students to analyze a large range of
information relating to the topic. If students are to be split up into groups and given roles, this is the
section for that. The teacher will lead students thorough the task through the process section. This will
consist of concise step-by-step instructions for students to go through to complete the task. The process
section can include the links to use for the project, but if not those would be in a separate resource
section. It is important to be sure the sites being given are credible and appropriate for the topic being
covered. A rubric for students to refer to when completing their task belongs in the evaluation section of a
WebQuest. Finally, the last piece of the WebQuest is a conclusion to wrap up the activity and leave room
for student reflection. Assessment would come from whatever it is the teacher assigns them to do for the
WebQuest.
Why should we use them?
WebQuests work really well for topics requiring higher level thinking while engaging students to be
interactive with the information. By having students go through the process themselves, they are
responsible for their own learning. This way, teachers are available to work as a coach rather than being
the only source of information. These kinds of activities increase student motivation as well as improve
cooperative learning.
When do we use them?
WebQuests can be used before a lesson to provide scaffolding for students as an introduction to a new
unit. This can also be used at the end of a unit by relating real world situations to the topic that had been
covered in class. This way students will have to apply the material in a different way, keeping them
engaged at the same time.
Variations
WebQuest can be found online or can easily be made. There are hundreds of options available online for
every content area which can be found on the following websites:
http://www.webquest.org/search/index.php
http://www.questgarden.com/
http://www.teach-nology.com/teachers/lesson_plans/computing/web_quests/
http://zunal.com/ –You can create your own for free on this website.
Another idea is to simply type all the sections up on a word document and hand it out to students as an
assignment for them to do at home.

Sources: http://www.educationworld.com/a_issues/chat/chat015.shtml, http://www.teachnology.com/tutorials/web_quests/, http://www.questgarden.com/, http://webquest.org/
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PERIOD_______

DATE____________

Directions: Open an internet browser and enter this site into the address bar:
http://questgarden.com/177/64/3/141215092909/index.htm . Read through the introduction page
and then the task page. When you get done with that we will discuss the assignment and then you
will get to work. You can use the rest of this page to take notes on or organize your plan for the
project. You will need an additional sheet of notebook paper as well. I will be available to
answer any questions and help you get started if needed.
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Word Problem Roulette
Eric DeMattia
Informational Text (pg 130)
http://mathliteracystrategies.weebly.com/word-problem-roulette.html
Brief Description: Word Problem Roulette is a literacy strategy that helps students verbalize
their ideas to their peers and work together to solve a problem.
What: Students are broken down into groups of no more than 4 and given a math problem to
solve. The students are not allowed to write anything down, but must discuss how they are
going to solve the problem within their group. Once they have discussed their methods, each
student takes a turn writing what they are going to do (in non-mathematical terms). Once a step
has be written by a student, he or she passes the paper to the next student to write out the next
step. This process is continued until the problem is solved within the group.
How:
1. Break the students into groups of 3 or 4 students.
2. Have them pick from a selection of problems (you should have at least 1 for each group)
3. Give them a few minutes to discuss how to do the problem-They do NOT do the problem yet.
4. Randomly select 1 student to start writing the problem’s solution without mathematics symbols.
(they should not talk during this phase)
5. After the student has finished writing, instruct him or her to pass the paper to the next student.
6. Repeat step 5 until the problem is completely solved.
7. Once everyone has solved their problems, come back together as a class and then pick 1 student
from each group to explain how their group did the problem while another student writes out the
mathematical computation on the board for the rest of the class to see.

Why: This strategy gets students to verbalize their thoughts and improves their communication.
It also emphasizes teamwork. The strategy actively allows 1 student at a time to “work” on the
problem to build his or her confidence. They may not fully understand the problem to begin with,
but after collaboration, confidence and success is likely to arise.
When: This strategy occurs during all phases of reading. Before reading even begins, the
students break up into groups to prepare to read the problem (text) together. During reading, the
students are verbally describing how they should solve the problem. Then after a strategy has
been agreed upon, the students are working together (but individually) to solve each step of the
problem. Then, after the entire problem is solved, the class comes together to recap what each
group did and to physically see the mathematical computations of each group with the meaning
behind each step.
Variations:
Art- Read a small story to your class and periodically stop and have 1 student from each group
draw for 3 minutes. Then read more and pass the paper to the next group member and draw for
3 minutes. Repeat this process until everyone has drawn and compare the final pictures.
English- As a class, read Romeo and Juliet. Randomly assign problems for small groups that
have very unstructured answers. Let the individual groups debate on how they want to answer
the question and let them only write 1 sentence at a time per person before they pass the paper.
History- Randomly assign a country involved in World War 1. Have the groups argue why that
country did or did not start World War 1. Have them each write 1 sentence at a time before
passing the paper.
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Word Problem Roulette
Directions: In assigned groups, elect 1 member of each group to pick a number out of
the hat. Once you have your number, you are to solve that problem on the list below.
Discuss amongst your group as to how to solve the problem. Find a strategy. Do NOT
write anything down. After you have agreed upon a strategy, have 1 person begin the
first step in solving the problem. After the first student has finished the first step, pass
the paper to another student and they are to do step 2. Continue this process of
completing a step and passing until the problem is solved.

1. The sum of three consecutive numbers is 72. What are the smallest of these
numbers?
2. Princess Peach spent half of her weekly allowance to go on a date with Mario. To
earn more money the Toads let her wash the castle for $4. What is her weekly
allowance if she ended with $12?
3. Luigi won 40 super bouncy balls playing horseshoes at the castle’s game night.
Later, he decided to be a gentleman and gave two balls to each of the Toads
living in the castle with him. He only has 8 remaining. How many Toads live in
the castle?
4. An orchestra earned a total of $155 selling tickets to their concert. A child’s ticket
cost $3 and an adult ticket cost $5. If there were 15 children attending the
concert, then how many parents attended the concert?
5. I am thinking of a number between 1 and 100. It is not even. It doesn’t matter
how many people you have, you cannot split this number evenly amongst
everyone. The sum of its digits add up to 5 and the difference of the its digits is 3.
6. Mario has never fixed a pipe in his life. However, he often travels down many
during his adventures. If each warp pipe he travels down takes 13.1 seconds to
spit him out and he has spent 28 minutes, 59 seconds total in pipes, how many
pipes has Mario traveled through?
7. Mario and Bowser have been fighting ever since they were children. When they
were babies, Baby Mario stood 2 feet 4 inches tall and Baby Bowser stood 4 feet
2 inches tall. They continue to grow at proportionate rates as they age. So, 20
years later Bowser is now 7 feet 6 inches tall. How tall is Mario 20 years later?
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Word Sort
Joe Carroll
Teaching Reading in Science ASCD 2001 Page: 69-71
What: Word sorts are strategies designed to build student understanding of the semantic
relationships between different key vocabulary terms from a unit.
How: There are multiple ways to utilize this strategy. One can create a word wall for a unit. You
can also use sorting words as a way to measure what students already know about terms.
Usually, this is done with key concepts printed on 3” x 5” cards. Teachers can use a “closed sort”
which is when the teacher provides the categories for students to classify the words or they can
use an “open sort” in which students create the categories to classify the words.
Why: This strategy is useful because it is an engaging activity and can be used for many
different activities. Besides being a means of differentiation, word sorting can be used to explore
different categories and allow students to explain their understanding. You can use it before a
unit as a formative assessment to evaluate prior knowledge.
When: Word sorting is best used before or after students encounter a text. It can be done during
a reading but it would be difficult to categorize the words without having a broad understanding
of all the words, some of which may not yet have been encountered. A teacher can use this
strategy before a lesson to examine the prior knowledge of students to see where to focus the
lesson. It also provides a great way for students to see what they have learned after a lesson if a
word sort is attempted prior. After a lesson, students can use their new knowledge to classify
terms and explain their understanding.
Variation: This activity does not need to be on 3” x 5” cards. Teachers can provide a word bank
which will work better if you need a formative assessment of individual students. The instructor
can also provide a graphic organizer for students to sort the words. Students could decide on
what words should be included in the word sort. Teachers could also use pictures of a key
concept instead of using a word. For example, in history you could have picture of historic art
and allow students to categorize them. This “picture sort” can be used in any subject.
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Period:
World War II Word Sort
Directions: Below is a list of important terms vocabulary for chapter 25 in our textbook. Write
these terms on a 3x5 card. In your group, create 3 categories for the terms. Classify each term
into one of the 3 categories. Tape your cards to the white board. After you classify your terms,
we will discuss the groupings together as a class.

USA

Japan

Switzerland

Germany

Great Britain

Canada

France

Heinrich Himmler

Hirohito

Joseph Goebbels

Douglas MacArthur

Eisenhower

Winston Churchill

Benito Mussolini

Soviet Union

Adapted from Teaching Reading Strategies in Sciences ASCD p 69-71
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Word Splash
Stephanie Oros
Wormeli

WHAT: Word splash is at summarization strategy that requires students to organize a set of
vocabulary words or concepts in an order logical to them and then to explain their thinking.
This can be used as both a priming activity or to wrap up a lesson.
HOW: There are a few ways to do this strategy. You could give students a sheet of paper with
vocabulary word spread across the sheet. You could have the vocabulary words on cards with
magnetic strips and have students organize them on the board. Or you can give a set of words
on slips of paper to each individual or group of students and have them rearrange the words.
Once students have organized the words, have them explain their thinking. Once they have
done that, teach your lesson or have students do the reading. Then, end the class by asking
them to redo the word splash activity and evaluate their thinking from prior to the lesson to
after the lesson.
WHY: This strategy is useful for introducing new vocabulary or concepts to students and getting
them to think critically about the words. This activity will force students to activate any prior
knowledge they have about the concept. Then by explaining their thinking, students are
stimulating deep thinking and will then better be able to make connections to the words and
therefore better understand them. Word splash is a good way for students to take what they
learned and the words given to them to summarize at the end of a class or lesson. When doing
a word splash, do not include too many words. About five to ten word would work best for this
strategy as more would be too difficult and overwhelm students.
WHEN: Word splash is a before and after activity. This is done before to introduce new
vocabulary words and to activate prior knowledge. Then it should be done again after the
lesson so students can evaluate what they initially thought and to redo it based on the new
information they had received.
VARIATIONS: This can also be done in a way for students to use the listed words to answer a
question posed to them. Another way to use this strategy would be by having students write a
story based on the vocabulary words given them. This strategy can be used for a class of any
content area.
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Word Splash
Directions: In your groups, cut out the vocabulary words below and work together to organize
the words in an order that makes sense to you all. Do not worry if you do not know what the
words mean, just try your best.

Organ

Organism

Organelle

Tissue

Cell

Molecule

Population

System
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Writing to Learn
Amanda Peterlin
Burke 237-240, 301-306, 320-323

What?
Burke gives us several examples of ways to reinterpret text to help our students better understand the
idea/subject of that they are reading. Write to Improve Reading pg. 237, Explain Their Thinking:
Elaboration Strategies pg. 301, Discuss Their Reading: Reporting Strategies pg. 304, and Recast the
Text pg. 320.
How?
These strategies are used after reading; changing the shape, form, or perspective of a text helping the
students get a better understanding of what they have just read. Each strategy has a slight difference
in the ways they are used. With the Write to Improve Reading strategy, you want your students to
write informally. Have them work on a journal, do quick writes, possibly even write a poem or a
letter as one of the characters to another. Explain Their Thinking: Elaboration Strategies has students
elaborate on their reading or ideas from their reading by using prompts to answer questions. When
using the Discuss Their Reading: Reporting Strategies have your students become the role of a
practitioner in a certain field; then have them use academic language and create reports answering
certain prompts. Students would write notes or a journal entry, present to a group the knowledge that
they learned from a chapter or reading, discuss in small groups, and show some sort of representation
with images, songs, poems, etc. With Recast the Text your students turn their reading or information
into another form, there are many different ways that this can be done. One way is by taking a book
Horton Hears a Who!, and having your students turn it into a modern version by drawing, a poem, a
play, story, etc.
Why?
Write to Improve Reading helps students to develop; elaboration strategies, thinking skills, verbal
articulation, textual intelligence, and their imaginative capacity. Explain Their Thinking: Elaboration
Strategies helps your students make connections to writing, improving their writing, and elaborating
on ideas that they recognize throughout their reading which helps them to develop better and more
powerful ideas. It also help them answer their own questions which will teach your students to learn
how to write and discuss their knowledge of what they read. Discuss Their Reading: Reporting
Strategies allows students to learn academic language and to then properly use it in the correct
context. Recast the Text helps your students to reimagine what they have read into another form. This
gives your students another perspective of the reading.
When?
Recast the Text would be best used as an after reading strategy in order to help students to better
understand what they have read by giving them another perspective. Write to Improve Reading can
be used before, during and after reading. I feel that the Explain Their Thinking: Elaboration
Strategies can be used during and after in order to get your students to elaborate on their own ideas.
Discuss Their Reading: Reporting Strategies is a great tool to use before and after reading just like
with an anticipation guide.
Variations
Science: Creating a play to describe the phases of mitosis.
History: Turning a historical event(s) into a newspaper.
Math: Turning word problems into a comic strip or graphic novel.
English: Reading a novel and creating diary entries from another characters point of view.
Music: Turning a reading into a musical.
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If Horton Hears a Who! were to take place today, what would it look like? Please draw two scenes
depicting what you think a modern version of Horton Hears a Who! would look like.

Explain your scenes:
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Learning Verbs
achieve
activate
adapt
analyze
annotate
anticipate
apply
ask
assess
associate
balance
believe
brainstorm
bridge
build
capture
choose
chunk
clarify
collaborate
compare
compile
comprehend
conclude
condense
connect
consider
consume
contemplate
contrasting
contribute
count
create
critique
decode
deduce
defend
define
demonstrate
describe
develop
direct
discuss
distinguish
draw
elaborate

emphasize
encourage
engage
establish
estimate
evaluate
exhibit
expand
experience
explain
explore
extrapolate
facilitate
foster
gather
gauge
generalize
generate
guess
guide
headline
illustrate
imagine
improve
incorporate
initiate
inquire
instruct
integrate
internalize
interpret
investigate
invite
judge
listen
look
manage
mark
measure
model
monitor
organize
paraphrase
perceive
perform
persuade

practice
predict
prepare
present
progress
prompt
provide
provoke
pursue
question
read
read-aloud
reaffirm
realize
recall
recognize
record
reflect
relate
remember
remind
respond
retell
reveal
revisit
scaffold
scan
search
select
self-evaluate
share
skim
solve
stimulate
strategize
structure
study
substitute
summarize
support
think
trigger
try
underline
understand
visualize
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